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ABSTRACT
The purpose of this Action Research Project is to better understand how my teaching
practices relate to research-based strategies. Throughout my Action Research, I chose to focus on
three areas: implementing diverse texts, implementing scaffolding, and implementing civic
literacy strategies. These focus areas were studied over the course of an eight-week period where
I tracked when and how each of these areas was present in my lesson plans, my research journal,
and my classroom observations. I collected and examined data from my personal practice and
used the resulting analysis to anticipate further growth in these areas as I continue my education
career.
As I studied my personal teaching, I uncovered the variety of ways I naturally
incorporated diverse texts, scaffolding, and civic literacy skills. Additionally, I discovered and
reflected on new ways that I could incorporate these skills in future lessons. Some results in this
study show few examples of certain strategies, especially the incorporation of civic literacy
skills. The reflective nature of this project has impacted my understanding of these skills,
including findings that indicate the level of implementation difficulty posed by some teaching
strategies. At the end of my study, I conclude that future Action Research will be needed to
continue growing in these areas.
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Chapter One
INTRODUCTION

I tried a variety of careers before I decided to become a teacher. In each of those careers,
I sought the opportunity to make a difference in peoples’ lives. It was easier to justify some over
others, but with all of them, I would eventually reach a point where the short-term differences I
made in peoples’ worlds lost excitement for me. For years I pondered what I was seeking, what
could make me feel like I had a purpose. I wanted to have a long-term impact on people in a
positive way.
Eventually, my husband said to me “Why don’t you become a teacher? I always thought
you would make a great teacher.” That moment was highly defining for me because it was so
obvious. I was shocked that I hadn’t thought about it myself. A career in education offered me
everything I was looking for in regard to making a difference in the world. I knew a successful
education career for me meant that I could help train adults who would have a positive impact on
the world. I realized that working in education gave me the opportunity to take part in bringing to
the world people who will positively impact society in areas such as politics, community,
science, literature, technology, economics, and many other areas. I realized, as an educator, just
how large and diverse my impact on the world could be. After these realizations, it wasn’t long
until I quit my job and joined a school as an education assistant. This was the first step in what I
hope to be a long and fulfilling career in education.
As I begin my career in education, I have identified three areas that I consider important
to who I am as a teacher. These areas include my philosophies on diverse classrooms, learning
and teaching, and motivation and engagement. Each of these areas can also be tied to an InTASC
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standard which connects them to already established best practices for teachers. The Council of
Chief State School Officers and The Interstate Teacher Assessment and Support Consortium
(InTASC) have published a list of standards to support effective teaching in PK-12 classrooms
(2013). I have selected two InTASC standards to focus on in connection with each part of my
philosophy.
Diverse Classrooms
Understanding student background and providing access points to reflect these
backgrounds is one way to improve learning outcomes in the classroom. This part of my
philosophy ties to InTASC Standard #8, Instructional Strategies, by encouraging students to
develop deeper understandings of content areas. Having a profile on students’ academic and
cultural backgrounds can give a teacher clues to creating customized access points for a variety
of students. In a smaller classroom setting this can be done on a student-by-student basis.
However, this may be more difficult to achieve in a larger classroom. An alternative would be a
profile of the student community that includes details where relevant. As an algebra teacher, you
might understand that your student population struggles with probability because the middle
school classrooms always run out of time to sufficiently teach the concepts. Knowing this would
give you the opportunity to teach probability in a way that can backfill some of the missing
information.
This background knowledge would also be beneficial in the social studies classroom.
While culturally relevant teaching is valuable in all subjects, social studies aligns particularly
well with it. Understanding the diverse cultural backgrounds of my students will help me adapt
my teaching to incorporate the background knowledge they may or may not already have.
Considering that views of historical events can change from culture to culture, this may change
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the way students perceive what we are learning. To add to this, different cultures may place a
different emphasis on historical events. There may not be the background knowledge I may
assume all students have when planning a lesson. In the context of learning as a connection
between two ideas, I may be leading students to make connections to previous knowledge they
do not have. A history lesson can be made more meaningful when the topic is presented
alongside the cultural knowledge that students already have.
One strategy that I find appealing for supporting diversity in a social studies classroom is
text sets or diverse texts in general. A text set contains a variety of texts that are diverse in
content, perspective, and medium. When first introduced to the need for culturally relevant
learning in a social studies classroom, I was overwhelmed by the number of directions I would
need to explore with my students to make that a reality. Not only are there more events than can
be taught, but each event has multiple perspectives that should be explored. Adding text sets and
diverse texts to my curriculum gave me an opportunity to explore these multiple perspectives
through student led interactions with the materials provided. A well thought out text set contains
a variety of perspectives on the same topic, allowing students to explore the topic through these
perspectives in addition to any required textbook. The addition of these varied perspectives
allows students to begin building deeper connections between content and the world around
them.
Text sets are inclusive in more ways than the cultural example provided above. I also
included diverse texts that represent a variety of difficulty levels. For example, texts that include
more visuals and simpler language can support ELL students or students that have gaps in
reading and comprehension. Additionally, more complex texts are used to engage advanced
students who feel as though they “learned this in middle school already.” The nature of text sets
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and diverse texts allows me as a teacher to continually remove, add, and update the texts used in
my lessons giving me the space to customize to the student population I am currently working
with. This style of text set or diverse text implementation gives students the opportunity to build
a deeper understanding of content regardless of the level they are at when they first access the
content. The use of diverse texts is the inspiration behind my first research goal: how do I
provide students access to diverse texts that present varied perspectives?
Learning and Teaching
Learning is the process in which the human brain connects new ideas to old information.
A student can learn to connect the concepts of World War II and the economic state of America
in the 1950s or a student might connect the slope of a line to the constant growth of a tomato
plant. In and out of the classroom, students are constantly making connections and learning. By
this definition, learning does not require a teacher. Students learn without the aid of a teacher
quite frequently. Therefore, the role of a teacher becomes a facilitator of connections by building
particular connections students need to make and by helping students explore others they may be
curious about.
Within the boundaries of this exploration, failure is to be expected as failure is often an
important part of learning. There is value in letting a student explore the connection of concepts
and conclude if they fit or not through peer or teacher feedback. For this reason, the allowance of
failure is important to me as a teacher. This is one of the most crucial elements of a successful
learning environment. When students are comfortable enough to try without the certainty of
success, a positive learning environment has been created. One of my favorite ways to create this
environment is through the provision of options that allow students to practice at a level they are
comfortable with. In math this can be as simple as providing three practice options. I categorize
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my options as “need more practice,” “feeling comfortable,” and “ready for a challenge.” I want
students to have the option to choose their level of comfort, so they are more comfortable trying
to find a solution. Many teachers see the value in empowering students to respond positively to
learning attempts and possible learning failures, but it is not always an easy goal to take on.
Addressing this goal starts with creating a learning environment where students feel safe, heard,
and respected. Additionally, a positive learning environment provides students with the
confidence to succeed.
Providing students with scaffolding is one way to create confidence and support students
in their exploration of concepts. Providing a spectrum of tools and scaffolding that lead to the
same learning goals gives students room to explore and experience learning in supportive and
varied ways. This is representative of InTASC Standard #8, Instructional Strategies, by helping
students build skills to apply knowledge in meaningful ways. By focusing on this goal, I would
be working on the critical dispositions to create a supportive learning environment that provides
students with effective scaffolding tools.
As I grow in my practice of providing effective scaffolding, I would like to shift my
lesson planning focus to subscribe to the idea of “teaching up.” As a teacher, I would like to set
my sights on the highest goal for all of my students and provide effective and diverse scaffolding
that will allow every student to reach that goal. This is the inspiration behind my second research
question: how does the scaffolding I provide in my lesson plans demonstrate best practices for
learning?
Motivation and Engagement
Motivating and engaging students is key to a successful lesson plan. It can be difficult to
inspire students to learn if they do not feel a personal investment in the material. Fortunately,

6
there are many strategies out there that can help teachers incorporate engaging elements into
their lessons. It is then up to the teacher to determine which strategies work best for which
students. Diversity in the classroom means that teachers will be required to implement a variety
of strategies depending on student groups and individuals.
One strategy to increase investment involves developing an understanding of students
and their interests. A strong and engaging teacher can be flexible in their presentation in ways
that allow students' interests to become a vehicle for the content. A history course can be
supplemented with lessons on fashion and music, or a math example can bring in sports or board
games giving students something of interest to connect with. Additionally, it is important to let
students know you are doing this on purpose to help them “buy in” to the learning environment
and that you will always be taking requests. For some students this opportunity to impact the
examples or topics being discussed in class is exciting and generates more connection with the
subject beyond watching and listening.
Another key strategy for creating investment is handing over the steering wheel on
occasion. This is like integrating student interests but goes a few steps further. Creating an
environment where students feel they can take control of their learning is difficult but rewarding
when students feel motivated to participate. One way this can happen in a classroom is through
group projects that offer enough scaffolding for students to work together through a concept.
Another way is independently driven projects that give students the room to dive deeper into
concepts that interest them. Additionally, teachers can build “choose your own adventure” style
lessons that work towards the same learning goals but allow students a variety of information
gathering and practice opportunities.
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A third way to engage and motivate students to invest in their academics is by helping
students connect their time in high school to what will happen after high school. Many students
struggle to connect with school because they do not see the value in what they are learning. It is
motivating when students can see the end goal and how their academics will impact their future
options. I do not believe that students need to have a full and complete picture of what their adult
life will look like but having an understanding of the type of life they think they want can help
with some direction. Student goals and content may not always line up, but every class teaches
skills that will support students in their future. Helping students understand when they are
learning something that will transfer to adult life can bring some motivation back to a subject.
For example, in social studies, a student may not see an immediate need to learn about the
Vietnam War. However, teaching through a lens that highlights the differences and similarities
of how young people participated politically between the 1960’s and modern day can help
students prepare for how they will choose to participate politically when they are young adults.
A Social Studies theme that ties well with these methods of motivation and engagement
is civic literacy. Civic literacy includes skills such as discussion, personal advocacy, and group
participation. This approach to learning creates educational relevance as they express their
interests, advocate for their personal goals, and participate effectively in group settings.
Encouraging these activities in the classroom encourages buy-in, motivation, and engagement.
Additionally, incorporating civic literacy into lessons whenever possible will prepare my
students to participate more effectively in the adult world by giving them tools they can use to
impact and improve the areas of their community that are important to them. This approach
aligns with InTASC Standard #1, Learner Development, by acknowledging and supporting
students as they grow and develop on individual levels. This focus on civic literacy also ties
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deeply to my motivations for becoming a teacher by helping students create a vision of their
personal and community futures and begin taking steps towards that future. This concept is the
inspiration for my third research question: how do I incorporate strategies that promote civic
literacy skills?
Conclusion
I chose a career in education because I want to impact the future of our communities
through the lives of the students that I work with. For this reason, I am not particular towards
teaching a certain subject, though I am happy to be going into social studies. There is so much
that students can learn about cultural diversity, civic participation, and global perspectives that
will impact their futures positively. I can offer support in these areas by facilitating connective
learning, developing strategies that meet diverse student needs, and helping students see the
value of investing in their education. I hope to accomplish these goals whether I end up in social
studies or math classrooms. I also hope to continue to serve these goals as I seek out higher
levels of educational leadership throughout my education career.
In support of these goals and philosophy, I have developed three research questions that I
will explore in this paper: 1) How do I provide students access to diverse texts that present varied
perspectives? 2) How does the scaffolding I provide in my lesson plans demonstrate best
practices for learning? 3) How do I incorporate strategies that promote civic literacy skills? A
focus on text sets has encouraged me to explore and share a variety of sources with my students
to increase the diversity of perspectives. My question regarding scaffolding addressed my
thoughts on learning and teaching and the connections that a teacher will help a student build
during the learning process. Finally, the addition of civic literacy to lessons created opportunities
for students to practice expressing and advocating for their interests allowing for engaging
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connections between their academics and the world around them. With each of these research
questions, I have learned about my ability to practice elements of my education philosophy in the
classroom.
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Chapter Two
LITERATURE REVIEW

Purposes and Objectives for the Literature Review
My purpose in this review of the research was to discover how teachers and researchers
have incorporated diverse texts, scaffolding, and civic literacy skills to support students in the
classroom. I began with research on text sets and diverse texts because I see them as a powerful
tool for introducing diverse narratives into a social studies classroom. I also searched for studies
on scaffolding language and tools that support students in building confidence and strategies to
improve learning outcomes. Additionally, because I would be studying my own practice and
focusing on supporting diverse needs in my classroom, I looked for studies that discussed the
need for effective incorporation of civic literacy skills and the classroom strategies that support
these skills. These research topics ultimately provided background information and context that
supported the study of my three research questions.
Procedures for the Literature Review
I selected literature for this review based on several specific criteria that evolved over
time. Research on text sets was included if it contained the following descriptors: peer-reviewed
journals, full text online, and social studies. This search yielded 485,163 relevant articles. In
order to narrow my findings and make them more specific to this research project, I then focused
my review efforts on articles that discussed using text sets as a scaffolding tool for promoting
diverse perspectives and introducing students to complex themes. From there, I looked for
articles that supported the sub-themes that emerged as the major topics in my literature review.
These sub-themes are: 1) text sets, 2) scaffolding, and 3) civic literacy. For these sub-sections, I
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initially searched the Hamersly Library database of articles and databases for articles that met the
keyword criteria listed above, along with conducting a search for books in the database of the
Hamersly Library at Western Oregon University. After finding these books and articles, I handsearched their reference lists as sources to find additional related articles and books.
In order to integrate the literature review, I developed a coding protocol and
corresponding separation of research into the major themes: text sets, scaffolding, and civic
literacy. I read each article to determine how it fit within these broad thematic categories, and
then, through a process of reading and rereading for salient features of each study, I determined
the subheadings in the literature review. My intent was to start with a broad treatment of each
theme and then to systematically reduce broad understandings of scaffolding and text sets to
specific understanding of how these themes are present in research about diversity and civic
literacy.
Text Sets
Text sets are groups of texts that center around an established topic or theme. They
consist of a variety of text styles including digital and multimodal texts. The texts included will
also vary in difficulty and length. The primary goal of a text set is to support student literacy
skills and give them various access points to a topic and opportunities to expand their
understanding of more complicated texts. Additionally, it is noted that text sets can be used in a
variety of classroom settings regardless of age group or subject matter (Lupo et al., 2018;
Tovani).
Text sets are a useful scaffolding tool. In addition to supporting literacy skills, they can
be used to increase student understanding of complex themes by providing students the
opportunity to encounter intertextual connections (Pytash et al., 2017). Thematic similarities
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between the texts in a text set provide context for students as they build knowledge to approach
more challenging topics. They also provide a variety of background knowledge that helps
students to dissect problems and discuss potential solutions to community issues they identify
(Jacobson & Perry, 2020; Tracy et al., 2017).
Text sets also provide a vehicle for the inclusion of varying perspectives. As a response
to the “single story” often presented by traditional curriculum, text sets give teachers a way to
stay on topic in regards to standards while injecting their classroom environment with more
diverse representation (Dodge & Crutcher, 2015).
Research Studies
This research study combined strands of complementary research literature, centered on
the sub-themes. First, I discuss the use of text sets in English Language Arts, a subject area
where text sets are often used, to provide a foundation of theoretical understanding. Second, I
consider research on text sets because they can be used as a tool for presenting diverse
perspectives. Finally, I looked at research on the use of graphic novels and picture books in text
sets because students can further understand diverse perspectives when imagery is included.
A Review of Text Sets in English Language Arts
English Language Arts classrooms have already successfully used text sets as a way to
support literacy skills. In some cases, they were used simply to support students in the ability and
motivation to read challenging texts (Hoch et al., 2019; Lupo et al., 2018). In other cases, text
sets were used as a support for students to discuss and comprehend complex literature themes
and concepts (Alfred et al., 2009; Pytash et al., 2017). Regardless of the purpose, the literature
shows how an intentionally designed text set can support students in reaching the literacy goals
set by their teachers (Alfred et al., 2009; Hoch et al., 2019; Lupo et al., 2018; Pytash et al. 2017).
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One study developed and used a structure they refer to as a “Quad Text Set.” The idea
behind the text set is that a single target piece of literature was established. This piece was either
at or slightly above student reading level expectation. The other three texts were chosen to build
and support background knowledge needed to approach the target text. Within this framework,
students became stronger readers because the increased background knowledge led to higher
frequency and longer time spent reading (Lupo et al., 2018). Another study found that
moderately increasing student exposure to more complex texts through text sets increased
reading level and motivation to read among students (Hoch et al., 2019).
Beyond reading comprehension, text sets can also be used to support student
understanding of more complex literature themes. One study follows an English teacher
preparing students to read The Scarlet Letter and focus on the themes of personal identity
development. In the weeks leading up to the canonical text, students are exposed to more modern
young adult literature, articles, and blogs that also focuses around the theme of personal identity
development. The study found that by building on the themes of the text set provided, students
were highly prepared to identify the themes of personal identity development in The Scarlet
Letter (Alfred et al., 2009). This work is supported by the writings of Pytash et al. (2017) who
have found that text sets link cannon texts in the English classroom with other reading
experiences. As a result, literature learning no longer feels like a series of disconnected vignettes
dictated by Common Core Standards. Instead, intertextual connections are built that allow
students to build better understandings of complex and mature themes.
A Review of Text Sets with Diverse Perspectives
As reviewed above, text sets can help students build a deeper understanding of complex
literature themes. Expanding on this is the idea that text sets can build a deeper understanding of
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diverse perspectives. Text sets have been built around the typically overlooked perspectives of
groups such as LGBTQ (Dodge & Crutcher, 2015), immigrants (Bersh, 2013), Islamic peoples
(Newstreet et al., 2019), and other teacher identified groups (Batchelor, 2019). All text sets were
created with a goal to showcase a perspective not being presented in the standard classroom
curriculum. Dodge & Crutcher (2015) acknowledge that traditional curricula tend to focus on a
“single story” or a hegemonic view of themes and events. They propose teachers use text sets
that focus on the same themes and events, but from the perspectives of minority groups. These
text sets intend to challenge the “single story” while continuing to meet curriculum standards.
Additionally, text sets are not limited in themes that can be chosen as there are many
perspectives that can challenge the “single story”. The themes can be built around any
marginalized perspective or culture with similar results: a voice for underrepresented groups and
awareness of the issues they face (Batchelor, 2019).
To take this a step further, some classrooms are using text sets to address specific cultural
stereotyping within their learning communities. One example of this comes from Newstreet et al.
(2019) in their paper titled Teaching empathy: Exploring multiple perspectives to address
islamophobia through children’s literature. They write about teachers using intentionally crafted
text sets to counter Islamophobia in Elementary and Middle School classrooms. The teachers in
this group selected various styles and levels of literature depicting different perspectives
including Muslim refugees, Muslim immigrants in the United States, and Muslim countries from
around the world (Newstreet et al., 2019). A similar purpose was identified for the text sets
presented in Bersh’s (2013) article covering the use of text sets to teach about immigration. In
these cases, teachers used thematic text sets that specifically represented the cultures present in
their classrooms. The literacy experiences provided by these teachers and their text sets allowed
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students the opportunity to build critical literacy skills along with empathy and global awareness
(Bersh, 2013; Newstreet et al., 2019).
A Review of Text Sets as a Call to Action
Another classroom application of these text sets includes themes of change and action in
addition to the presentation of diverse perspectives. For example, teachers can use text sets to
support social justice inquiry projects by identifying key inquiry questions and presenting
literature that responds to the questions through differing perspectives. Due to the ongoing nature
of an inquiry project, additions can be made to a text set to support a growing dialogue. These
projects engage students in issues through literature and give them background knowledge to
begin discussion of potential solutions for the problems identified in their community (Jacobson
& Perry, 2020). In another example, a teacher utilized a text set centered on the theme of
“courage” to inspire middle school students to identify an issue they were passionate about. The
text set in this example is designed to scaffold students’ understanding of the concept of
“courage” until they could effectively apply the concept in a student-driven project (Tracy et al.,
2017). In both preceding examples, students are taught to be more than passive consumers of
knowledge, but active users of knowledge.
Scaffolding
The concept of scaffolding originates from Vygotsky’s (1978) theories that learning is a
social act. For this reason, it is possible that with the assistance of an adult such as a parent a
child can bridge their understanding from where they currently are to a new level of
understanding. It was observed that parents often used scaffolded conversation to help children
build language skills and knowledge about the world around them. Vygotsky referred to this as
the Zone of Proximal Development and never used the term “scaffolding.” Wood et al. (1976),
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however, used the term to describe the phenomena they observed as a tutor strategically
intervened to assist a child in the building of a complex pyramid. Early literature on scaffolding
focuses on the language and social aspects of Vygotsky’s theories and how they are applied in
parent-child relationships as well as teacher-student encounters.
The later literature reviewed here focused primarily on scaffolding delivered through
computer-based or teacher designed tools. Many of the tools are created to scaffold the
development of skills involving reflection, planning, and reviewing. The results of the studies
reflected this. The literature reviewed often concluded that there was little to no growth in
domain specific knowledge as a result of the scaffolding tools provided, however they did note
improvements in other academic skills and ability to cope with school work (Askell-Williams et
al., 2011; Holmes et al., 2013; Molenaar et al., 2011). Even though I have included literature on
scaffolding tools, it is important to note that some discussions on scaffolding do not consider this
scaffolding by the original definition.
During my research I occasionally noticed discussions on the value of the scaffolding
metaphor. Stone’s (1998) discussion on the topic offers an overview of the criticisms of the
scaffolding metaphor by offering five criticisms of the scaffolding metaphor. First is the
implication that only adults can offer scaffolding to children. Second, is the literal application of
the metaphor that leads to a one-sided teaching dynamic passing from the teacher to the student.
Third, the metaphor assumes an ideal relationship between the adult and child. Fourth, the
metaphor encourages quantitative over qualitative measurements of learning. Fifth, and finally, is
the requirement for increased specifications in the adult’s role while scaffolding a child’s
learning. Despite these criticisms, the literature reviewed in the following sections shows an
evolution of the scaffolding definition that maintains the relevance of the metaphor.
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Research Studies
This research study combined strands of complementary research literature, centered on
the sub-themes. First, I discuss the scaffolding metaphor and how it relates to language. Second,
I consider research that looks at developing scaffolding tools that do not require the input of an
instructor, because of their potential to be used in a variety of learning situations.
A Review of the Scaffolding Metaphor and Language
The psychological theories of Vygotsky (1978) relied heavily on social interaction as a
key ingredient to learning. Therefore, it is not surprising that many articles on scaffolding focus
on instructors who use scaffolding strategies inspired by Vygotsky’s work.
Some scaffolding strategies are simply techniques that teachers can apply to a variety of
learning scenarios. One article on Edutopia presents 6 strategies that teachers can use to
incorporate scaffolding into their classroom. These suggestions include the use of visual aids
when presenting information, pre-teaching vocabulary, and giving students time to discuss what
they have learned (Alber, 2014). Compared to one of the original studies of scaffolding by Wood
et. al in 1976, the suggestions in the Edutopia article are simple and specific ideas that any
teacher could incorporate into their classroom. The observations made by Wood et. al (1976)
defined scaffolding with broader descriptions of what an instructor could do to support learning.
These observations included recruiting the learner, reducing the degrees of freedom, marking
critical features, frustration control, direction maintenance, and demonstration.
The study done by Wood et. al in 1976 centered around the construction of a complex
toy. The blocks were designed in a way to be difficult for a child to figure out the exact construct
on their own, but possible for them to complete with some instruction. In Vygotsky’s terms, the
task was within the Zone of Proximal Development for the children. At first, the children were
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introduced to the blocks in a play setting, then a tutor was introduced. The tutor performed
scaffolds such as showing the children how two specific blocks fit together (demonstration),
pointing out the interlocking details and how they caused blocks to interact in specific ways
(marking critical features), and reminding the children of the steps they have already completed
(frustration control and direction maintenance). It was observed that the techniques chosen and
how frequently they occurred were not always determined by the rules set forth in the study.
Instead, the tutor would deviate from the original expectations to make decisions based on the
individual needs of the child they were working with. Wood et. al observed this behavior as
evidence for scaffolding strategies that are adaptive to the child and that the success of a tutor
depends on the tutor’s ability “to generate hypotheses about the learner's hypotheses and often to
converge on the learner's interpretation” (Wood et. al, 1976, pp. 97).
Cazden’s (1979) study on language discourse at home and in classrooms also made the
connection between Vygotsky’s theories and the scaffolding techniques teachers employ in
classrooms. Cazden noted similarities between the language used to support instruction from
both parents and teachers. Cazden concluded that scaffolding appears in classrooms in the form
of repeated discourse structure that students are taught how to participate in through modeling
and guiding questions until they are proficient in the instruction. Similar observations are noted
in the following literature. Applebee & Langer (1983) also acknowledge the similarities between
parent-child discourse and student-teacher discourse in a variety of subjects within their reading,
writing, and discussion content. The article identifies five criteria for good scaffolding:
intentionality, appropriateness, structure, collaboration, and internalization. Applebee & Langer
then look at three examples of scaffolding in classrooms and how teachers use these criteria to
support reading, writing, and discussion skills.
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Much of this research is summarized and applied to special education by Stone (1998).
Stone notes that the literature reviewed indicates that there is an expected level of cognitive,
communicational, and interpersonal dynamics required for effective scaffolding. The
heterogeneous nature of students with learning disabilities, such as limited language
comprehension, memory, attention, self-reflection, pragmatics, and self-control, impacts the
effective delivery of scaffolds. Stone argues that this leads to limitations in using a scaffolding
approach for special education programs.
A Review of the Scaffolding Metaphor and Tools
As technology advances, some literature explores the creation of scaffolding tools that
can be used independent of constant teacher-student interaction and result in the same levels of
support and learning growth. The literature in this section explores scaffolding a variety of
academic skills by using different technology or teacher designed supports. By removing the
constant teacher-student interaction element of the scaffolding techniques presented in the
previous section, these scaffolding tools have been designed to support metacognitive skills. In a
variety of ways, metacognitive processing helps students think about their thinking in an
analytical way. Some studies have shown that providing scaffolding for metacognitive processes
has resulted in positive gains for students’ ability to review their own thought processes (AskellWilliams et al., 2011; Holmes et al., 2013; Molenaar et al., 2011).
One study looked specifically at the use of scaffolding to support students through an
inquiry assignment. The inquiry prompts and data were presented through a dedicated computerbased learning environment where students engaged with problem solving activities in small
groups. The computer-based learning environment provided scaffolding in the form of evaluation
and reflection prompts that students interacted with each time a solution was proposed. The
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study found that when evaluation and reflection scaffolding was provided to students, they had a
better understanding of the learning targets during the post-activity lesson (Holmes et al., 2013).
Another computer-based study explored the difference in the delivery of structuring scaffolding
versus problematizing scaffolding. For example, a structuring scaffold might provide an example
of how to introduce yourself and a problematizing scaffold might ask how you would want to
introduce yourself. Neither type of scaffolding resulted in an individual increase in domain
knowledge. However, the problematizing scaffolding did result in a subtle increase of
metacognitive skills (Molenaar et al., 2011).
Not all scaffolding tools are computer-based. Askell-Williams (2011) designed a paperbased learning protocol for students to use in a variety of lesson settings. The protocol guided
students through a select, relate, organize, and check process with all new information presented.
The use of the protocol resulted in a minor increase in the use of cognitive and metacognitive
strategies. Additionally, post-study interviews showed that students and faculty had adapted the
protocol framework for other classrooms due to the success observed in the test classrooms.
Another tool that teachers have used to provide literacy scaffolding is text sets. Sarah M.
Lupo et. al publish their recommended approach to scaffolded text sets under the name “Quad
Text Set.” In a “Quad Text Set” a target text is chosen along with three additional texts that will
directly support students in reading and understanding the target text (Lupo et al., 2018). The
primary goal here is higher literacy skills that allow students to read more complex texts more
often. This is a broad goal that can be applied to many subject areas. For example, “the quad text
set framework allows social studies teachers to build the background knowledge needed to tackle
challenging primary-source documents” (Lupo et al., 2018 p. 439). The ability to analyze a

21
primary source is key to Social Studies literacy which makes “Quad Text Sets” a valuable tool
for scaffolding students to that point.
Civic Literacy
Since 2006, the National Conference for Citizenship has published a national report on
America’s Civic Health Index. The trends in recent publications of the report show a mixture of
decline and stagnation of various civic indicators (Atwell et al., 2017). Some attribute these
trends to a decline in quality civics education in schools (Kahne & Middaugh, 2008) leading to
studies aimed at determining the factors that create a civically literate adult (Malin et al., 2017;
Torney-Purta, J., 2002) and the ways in which schools can support these factors (Kahne &
Middaugh, 2008; Malin et al. 2017; Metz et al., 2003; Metz & Youniss, 2005; Torney-Purta, J.,
2002).
Research on the effectiveness of civics education shows the strength of civic
opportunities in the homes and communities of students (Gainous & Martin, 2012; Malin et al.,
2017). This tendency leads to civic education strategies that lean heavily on building community
engagement such as student decision making opportunities (Kahne & Middaugh, 2008; Malin et
al., 2017; Torney-Purta, J., 2002) and service-learning opportunities (Kahne & Middaugh, 2008;
Metz et al., 2003; Metz & Youniss, 2005; Malin et al., 2017) thus tying civics education to
school communities and larger communities beyond the school environment.
Research Studies
This research study combined strands of complementary research literature, centered on
the sub-themes. First, I discuss the level of effectiveness (or ineffectiveness) of civics education
noted throughout the literature. Second, I consider research on teaching civic literacy in
secondary classrooms in order to support this need.
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A Review of Civics Education Effectiveness
The literature reviewed indicates a decline in political participation of young adults in the
United States. To set the stage for their research, Kahne & Middaugh (2008) note some metrics
that support this conclusion. First, they note that voter participation under the age of 25 has
declined from 52% to 37% between the years 1972 and 2000. They also note that reported
political interest has declined as well from 25% in the 1960s and 1970s to only 5% in the early
2000s. They attribute these numbers to not only the steady decrease in civics education in public
schools, but the low effectiveness of the civics education that remains as well (Kahne &
Middaugh, 2008). A more modern report from the National Conference on Citizenship in 2017
confirms similar downward trends in civic participation. Looking at measurements such as
confidence in the news, confidence in government, participation in volunteering, and connection
to civic groups the report shows an overall decline in civic participation (Atwell et al., 2017).
However, some positive growth can be seen when compared to the older data of Kahne &
Middaugh. Since 2000, there has been slight growth in areas such as voter turnout and attention
to political campaigns (Atwell et al., 2017).
A paper from Malin et al. (2017) seeks to understand the factors that cause some high
school students to remain engaged and others to disengage with civics practices as adults. Their
findings supported other literature in noting a decline in civic engagement once a student
graduated from high school. However, they did note that students planning to attend a 2- or 4year college had a higher chance to stay politically engaged (Malin et al., 2017). Additionally,
students who are raised in homes with fewer educational resources or attend high-poverty
schools demonstrate lower levels of political knowledge and reduced voter participation
(Torney-Purta, J., 2002).
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It is also noted that ethnicity has a part to play in political engagement and that “the
socialization often seen among Latino and African American families appears to be an asset for
their adolescents’ engagement in, and enduring commitment to, certain types of political
activities” (Malin et al., 2017, pp. 1392). These observations that family life has a large impact
on civic participation is consistent with other studies as well (Gainous & Martin, 2012; TorneyPurta, J., 2002). Gainous & Martin (2012) noticed the impact home environment had on the
results of their study. The “Home Environment Index” developed for their study consistently
demonstrated the impact of home-based civics education over school-based civics education. The
impact was so great that the writers suggest that policy makers and teachers consider a reduction
in civics education for students that come from homes that are presently engaged in civics
activities and an increase in policies and homework assignments designed to bring more civics
activities into a student’s home (Gainous & Martin, 2012). However strong the impact of
community and home civic education, there is still a place for civic education in schools,
especially in the case of students from lower socio-economic communities (Torney-Purta, J.,
2002).
A Review of Civic Literacy Teaching Strategies
The study of civic literacy falls neatly into the tenth Social Studies Thematic Strand
published by the National Council for the Social Studies (2002). This theme identifies the learner
expectation as ultimately being prepared for full participation in society. The teacher
expectations reflect this goal with items that ask teachers to work alongside students as they
develop a civic identity as well as an understanding of civic processes and resources for
participation (Myers & National Council for the Social Studies, 2002). The following literature
looks at studies and suggestions for effective incorporation of this thematic strand.
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Adolescence is an important stage for developing a civic identity, which makes high
school a critical time to teach civic literacy. (Kahne & Middaugh, 2008; Malin et al. 2017;
Torney-Purta, J., 2002). One theme that emerged emphasized quality over quantity of civics
education (Gainous & Martin, 2012; Kahne & Middaugh, 2008; Malin et al., 2017). The
suggestions from Kahne & Middaugh (2008) fall within a framework that assumes commitment
to civic participation is enhanced when students feel they have the capacity to be effective civic
actors, a commitment to specific social issues, and a connection to others who share that
commitment. To accomplish this, education programs should include activities that promote
productive debate and discussion, specific government education (Kahne & Middaugh, 2008;
Torney-Purta, J., 2002), extracurricular activities, civic process simulations (Kahne & Middaugh,
2008), and youth decision making opportunities such as student council (Kahne & Middaugh,
2008; Malin et al., 2017; Torney-Purta, J., 2002). Malin et al. (2017) also identify the allowance
of expressive activities, such as writing to a senator or wearing a political shirt, as important
entry points for students to civic engagement.
Service learning and volunteer work also appear as a suggestion. A benefit of service
learning is the opportunity to engage with social issues that are important to the student (Kahne
& Middaugh, 2008; Malin et al., 2017). High schools that incorporate a volunteer requirement
may see an increase in civic engagement among their students, especially for students starting
with low civic engagement when entering high school (Metz & Youniss, 2005). However,
simply requiring a number of volunteer hours may not be sufficient as the type of service
requirement can impact the long-term results. A study by Metz et al. (2003) noted that servicelearning opportunities with a focus on social issues not only impacted students’ future
engagement in volunteering, but political engagement as well. The context of these service
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opportunities included actions that were aimed at solving social problems, exposed students to
challenging social issues or unfamiliar personas, and are often through the framework of an
existing community or organization composed of individuals actively working towards societal
improvement. As a result of this context, students could imagine themselves supporting a
specific social cause as a political actor (Metz et al., 2003).
Civic literacy can also be connected to my first theme, text sets. Text sets can be used as
a tool for teaching civic literacy. Text sets can be focused on a civics concept, much like the
concept of “courage” emphasized in the example from Tracy et al. (2017) that was used to
promote student identification of an issue they cared about. Text sets can also focus on specific
social issues by helping students analyze the historical roots of modern movements. This can be
seen in the example from Jacobson & Perry (2020) which uses a text set centered on civil rights
to guide conversations about modern civil rights movements such as Black Lives Matter.
Summary
The literature reviewed here discusses some helpful tools and strategies that I can use as a
teacher to support the diverse needs of my students. On text sets, the literature revealed a tool I
can use to increase the depth and breadth of my students’ understanding in regards to specific
events or concepts. Scaffolding is a tool I can use to enhance students’ skills such as reflection
and problem solving. The suggestions offered by the literature on civic literacy give me
strategies for creating engaging civics lessons that will develop students’ long-term civics
engagement. All three of these topics support my personal research as well as my education
philosophy.
Given the findings of this literature review, the next chapter will explain the methods and
procedures I used to study my ability as a teacher to effectively incorporate text sets, scaffolding,
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and opportunities to develop civic literacy into my lessons. These are three areas I set out to
improve in because they relate so closely to my education philosophy and goals as a teacher.
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Chapter Three
RESEARCH METHODS

The methods of inquiry for this study focused on the principles and practices of action
research, using self-study aligned with professional teacher standards, teacher artifacts, reflection
journals, and observations as a means of data collection. I will begin with a review of action
research principles to establish the foundation for this study’s method of inquiry. Second, I will
review the choices and purposes of data collection that helped to highlight my instruction and
means for searching for improvement. Third, I will detail my context for the study, methods of
data collection protocols, maintaining credibility and trustworthiness of the data, and
acknowledge my limitations as a researcher. Finally, I will present the procedures used for
studying my practice, while providing data and analysis that speaks to adaptations and
adjustments made to my instruction as I implemented this study.
Research Questions
My focus for this research was lesson planning and implementation. Specifically, I
examined my ability to incorporate engaging and diverse texts, add scaffolding practice where
appropriate, and increase civic literacy opportunities within my lesson plans. This focus aligned
strongly with the following InTASC Standards for teacher professional development: planning
for instruction, learner development, and instructional strategies.
Additionally, I considered how studying my own practice in line with InTASC Standards
could improve my own instruction and therefore, student learning. My purpose of this study was
to improve my lesson planning practice in a way that considers and teaches about diverse
perspectives. The research questions for this study were:
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1. How do I provide students access to diverse texts that present varied perspectives?
Data gathered from a focus on this question was used to study my ability to incorporate texts that
are diverse in perspectives and presentation around a topic of study in relation to the general
curriculum.
2. How does the scaffolding I provide in my lesson plans demonstrate best practices
for learning?
Data gathered from this question was used to study my ability to plan for and provide scaffolding
supports using a variety of strategies to support a variety of student needs.
3. How do I incorporate strategies that promote civic literacy skills?
Data gathered from a focus on this question was used to discuss my ability to promote civic
literacy skills that allow students to engage with a topic through connections to the world around
them.
InTASC Standards
The InTASC Standards are a broad set of standards that apply to all levels and all
disciplines of teaching. They are written with the intention of guiding teachers in their practice to
ensure that, after 13 years of education, students are prepared to enter colleges and work forces.
The InTASC standards ensure that all teachers, regardless of grade level or specialty, are
working towards the same goals in areas such as supporting learners, content knowledge,
instructional practice, and professional responsibilities.
In this study I focus on three InTASC standards: 1) Instructional Strategies, 2) Learner
Development, and 3) Planning for Instruction. The most frequent of these is Planning for
Instruction. This standard is a focus for all three research questions as each one studies my
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planning ability. Additionally, data for each question is collected after teaching which ties the
Instructional Strategies standard as well.
My first research question focused on providing diverse texts for use in the classroom.
This question relates to the InTASC standards Planning for Instruction and Instructional
Strategies by providing evidence of planning and instruction that supports cross-disciplinary
skills and thinking. The variety of content and delivery provided by the diverse texts supports
deeper understanding of content areas relating this question to the Instructional Strategies
standard.
My second research question also related to the Planning for Instruction and Instructional
Strategies InTASC standards. The planning and implementation of scaffolding strategies helps to
develop these standards by encouraging thinking and record keeping that considers the different
needs of students. Scaffolding also requires an element of long-term planning as the instructor
uses data to decide when and how to remove supports so students can perform independently.
Additionally, scaffolding is an effective instructional strategy for supporting students as they
build connections and skills to apply knowledge.
My third research question engaged with Planning for Instruction and Learner
Development. Once again, the planning requirement of my research built proficiency towards the
Planning for Instruction standard. The Learner Development standard was practiced through the
goal of allowing students to practice civic literacy skills that supported student advocacy of
individual interests.
Methods and Procedures
Because my purpose was to describe my own teaching practice as well as how I use data
to improve my own practice in line with the InTASC professional standards, it was important to
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choose a method that could account for both what the standards are for teachers and how I was
paying attention to my own practice through data collection to improve it. Accordingly, this
study was designed as an action research study.
Action research is a study designed by those who will benefit from it the most, teachers
and educators. Action research can be designed and implemented by an individual or a group of
equally invested participants. The primary goals behind action research projects are usually
decided by identifying a problem that impacts the classroom environment or instruction delivery.
After establishing the problem to be solved, the researchers hypothesize ways to address the
problem. The researchers then decide on questions and data collection that will establish a strong
understanding of the current ongoing practices that contribute to both the problem and the
solution. During action research, it is important to review results and implement new strategies
based on the data and evidence collected (Gould, 2008; Preisman, 2007).
Compared to other forms of research, “action research is meaningful, friendly, and
possible” (Preisman, 2007). Action research is meaningful in nature because the research
questions center around either an area of improvement or an area of interest as identified by the
teacher researcher (Gould, 2008; Preisman, 2007). By default, this nature of research can be
interesting and engaging for the teacher researcher. Additionally, action research is a friendly
and possible process that follows simple steps and can be designed to fit into an already
established teacher schedule with some scheduling adjustments made for reflection and
collaboration (Gould, 2008; Preisman, 2007). By this design, action research can be an
accessible process making it a reasonable strategy for teachers wishing to study and improve
their practice.
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Data Collection
The basic steps in action research are 1) identify a topic or issue to study, 2) collect data
related to the chosen topic or issue, 3) analyze and interpret the collected data, and 4) carry out
action planning, which represents the application of the action research results. Data collection in
an action research project typically is related to the topic or issues, and provides answers
pertinent to the research questions. As Padak and Padak observe, “Any information that can help
you answer your questions is data” (1994). Therefore, I used a variety of data collection tools
related to my topic to ensure the validity of my results. Furthermore, I adhered to the following
four characteristics in determining the data I would collect for my study, 1) anonymity of
students, 2) comparison in data collection was built in so that the results could be judged against
themselves both before and after the intervention period, 3) aspects of performance to be
examined were identified prior to data collection so that the information was relevant and
connected to the research questions, and 4) a variety of data was collected so that different
aspects of the topic could be brought to light (Padak and Padak, 1994). Finally, because I was
studying my own practice while I was in the middle of said practice, I acknowledge the
“spiraling nature” of data collection in action research (Padak and Padak, 1994). By focusing on
data in connection to my research questions, my attention turned to other pieces of data that
emerged in relation to my questions. These emergent data pieces were included as part of the
study as they had relevance to my research questions.
Because my research questions focused on my use of text sets, scaffolding, and civic
literacy strategies, I chose to collect data that would provide information about how my practice
and the interventions I identified aligned with the research topic. The types of data I chose to
collect are described next.
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Reflective Journaling
Reflective journaling is writing, with an authentic tone, about the questions, comments,
and personal observations surrounding the area of study. I have collected this data from two to
three journal entries each week over the course of eight weeks. Specifically, I collected one
journal entry after each math lesson taught and after each social studies lesson taught. In the
journal entries, I reflected on my practice through both planning and teaching.
From this data I have a better understanding of my own personal perspectives in the areas
I am aiming to improve. Additionally, I have used the journals to track changes not only in my
practice but in my understanding of my practice. My research questions are related to strategies I
desired to learn about through practice. Reflective journaling documented my early questions
and trials while showing slight shifts to understanding and mastery. Additionally, my final
research question is rooted in my education philosophy. Reflective journaling helped me explore
my personal development in understanding what civic literacy means and how I can successfully
generate engagement with the concept.
Lesson Plans and Other Teaching Artifacts
Lesson plans and teaching artifacts are the documents, visuals, and tools used to support
the delivery of a lesson. I have collected both math and social studies lesson plans from the eight
weeks of my study for analysis. From these documents, I was able to find evidence and examples
that show how I incorporated the strategies related to each of my research questions.
With this data I was able to show evidence-based examples of the practices I am trying to
improve. All three research questions are tied to planning ability. Improvement in the
incorporation of diverse texts, scaffolding, and civic literacy skills can be seen through an
increase in quality and frequency of these strategies within my weekly lesson plans.
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Observations
Observation evidence can be collected by either myself or my observing teacher. My
reflection journaling contains self-observation, so I also chose to collect observation data from
my mentor teacher. The data was each week after my mentor teacher observed my lesson. My
mentor teacher observed, on average, three teaching sessions a week. The teaching observation
focused on the incorporation of diverse texts, scaffolding, and civic literacy skills into the live
lesson. From this data, I collected evidence that I am not only including the elements of my
research in lesson planning, but in my practice as well. This data, being from an outside
observer, provides a secondary analysis of my evidence.
Context of the Study
This study takes place in a growing charter school. The school operates two campuses in
Oregon; one campus is near Eugene, the other is in Central Oregon. The school serves K-12
students, but a family-oriented focus has encouraged a robust early childcare program as well.
The school is structured around a home-based education model. Families partner with gradelevel Learning Coordinators to choose, design, and implement curriculum that is unique to
individual students. The school is organized into grade bands, each with two to four Learning
Coordinators depending on the size. The groupings include: Kinder, 1-2, 3-4, 5-6, 7-8, and High
School. While most academic work is done virtually, students attend a weekly Cohort Meeting
with others in their grade band. The three-hour Cohort Meetings center around group learning for
math, writing, social studies, and science. In addition to the Cohort Meetings, each student
attends a weekly 1-to-1 meeting with their Learning Coordinator for individualized and focused
supports. The 2020/21 school year, during which this study is conducted, has adjusted some of
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these elements to comply with COVID-19 regulations. The most impactful change is a reduction
in Cohort time to a 30-minute virtual meeting each week.
At the high school level, the typical three-hour Cohort Meeting is instead replaced with
three 30-minute virtual meetings. All students attend a homeroom style class as one of their
meetings. The other two meetings are selected from a list of classes designed to supplement
math, writing, social studies, and science. This structure is similar to a typical year where
students would spend one hour in person for each of these classes. The high school department is
the largest in the school with four Learning Coordinators, one Dual Credit Coordinator, one High
School Coordinator, and three supporting staff. Subject area specialties are shared among the
staff and a majority of team members hold at least two roles on the team between their Learning
Coordinator responsibilities and their Subject Area responsibilities. The Dual Credit Coordinator
is unique to the department as they manage students taking college classes at our participating
community colleges.
Courses are being taught virtually for the 2020/21 school year. The virtual platforms
being used are Zoom and Nearpod. Combined, they could be considered my classroom
environment. Zoom allows me to see and speak with my students. Students are not required to
have video on, but it is preferred. Additionally, microphones are not required either as some
students prefer to communicate through chat. Nearpod allows me to deliver and receive lesson
materials in an interactive slide-show format. All students are required to interact with the
Nearpod activities as part of the course. The class is composed of 11 students. The virtual nature
of the class allows for a mixture of students from both campuses to attend. There is also at least
one student from each grade level, 9-12, represented. In the class, there is one student on an IEP.
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Participants
Because this study was designed using an action research approach, the main participant
in the study is myself, as the teacher. As my learning progressed throughout my student teaching
program, I became interested in a number of ideas that would help me to improve my instruction.
Ultimately, I decided to focus on the main research areas outlined in my research question. To
lend credibility to the results I will share from my self-study of my practice, it is important to
describe my role in the classroom where I teach. In this section I will focus on describing my
own classroom and my role as the teacher.
I am in my fourth year working with this school. Before becoming a Learning
Coordinator, I was an education assistant. This is my second year in the role of Learning
Coordinator and my first year as a social studies teacher. I am a full-time employee and I work
on average 40 hours weekly. As a teacher, I am responsible for three courses: homeroom,
Algebra, and Social Studies. The planning process is slightly different for each course. For
homeroom, the other High School Learning Coordinators and I meet every Friday to plan the
next week’s lesson. Due to the nature of the course, we like to keep all student groups working
on the same pacing. My mentor teacher is primarily a math teacher. We work together to plan the
math courses, though I teach the Algebra classes independently. Finally, for Social Studies I
mostly plan independently with some input from our other social studies instructor. While this
study will center primarily on my experiences teaching social studies, I have applied my research
questions to my algebra classes as well.
My action research study was designed independently. The research questions have
resulted from personal curiosities and passions. I work with a group of students who have a
tendency to be on the lower end of social studies skills. Many of my students’ previous social
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studies experiences have been fact-driven textbook experiences. My research questions have
been created with the desire to build students’ critical thinking skills and encourage deeper
engagement with social studies. The study was designed independently, however sharing my
concerns and goals with my team and administration has blossomed into school-wide efforts to
focus on social studies skills at all grade levels.
How I Studied My Teaching
My study takes place during the Third Quarter of the school year, approximately nine
weeks. However, I began preparing for evidence collection three weeks before the beginning of
the quarter. During the preparation weeks, a system was established for collecting evidence. The
system included expectations for collecting and storing data related to my research question. A
specific system for each data source was established during this time frame.
First, a journal location and schedule were established. I decided to keep the journal
digitally for ease of reporting, tracking, and organizing. I created two-three journal entries each
week after completing my teaching on Tuesdays and Wednesdays. I collected a total of 10
journal entries. My entries addressed my thoughts around the planning of the lesson, the
implementation of the lesson, and reflections on future adjustments of the lesson.
Second, lesson plans were created on a modified version of the Western Oregon EdTPA
lesson planning template. Each week, lesson plans were created digitally and saved to a Google
Drive folder for later analysis. One weekly lesson plan from each social studies and algebra class
were included in the folder of evidence. I collected a total of 13 lesson plans.
Finally, I established standard observation questions to track instances and evidence of
the research questions in my teaching practice. During classes, my mentor teacher used the
observation questions to track and comment on examples of evidence. Additionally, the notes
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were discussed after each class to address questions and feedback verbally. The observation
forms were digitized and stored in a Google Drive folder. I collected a total of 13 observation
forms.
Credibility
Validity and reliability are important aspects of social research and can be accounted for
in a variety of ways (Torrance, 2012). Both validity, the quality of being logically sound, and
reliability, the degree to which accuracy can be considered dependable, are components of
credibility, the quality of being trusted or believed in. Eisner (1991) believes that credibility of
qualitative research is grown through a “confluence of evidence” that includes multiple types of
data (p. 110). Validity of research is one component of providing credibility and can be done
through triangulation of data (Lather, 1991). Carter, Bryant-Lukosius, DiCesno, Blythe, and
Neville (2014) explain that one method of triangulation is method triangulation which includes
using multiple methods of data collection. This is similar to Eisner’s method of structural
corroboration (1991). Eisner (1991) also believes that getting input and opinions from others in
the same field serves as a means of consensual validation. This helps to further demonstrate
credibility.
In my research, I used multiple methods of data collection. These different methods
served as method triangulation based on the explanation from Carter et al. (2014). The methods
of data collection were through reflective journaling, analysis of lesson plans and other
documentation, and observations of my teaching. This allowed me to analyze the data through
differing means to ensure that I was correctly interpreting the data, as well resulting in “a broader
understanding of the phenomenon” (Carter et al., 2014, p. 546). In addition, to further strengthen
my credibility, I also used member checks to provide a form of consensual validation. These

38
member checks were conducted with the assistance of my mentor teacher during weekly
discussions and evaluations of my teaching practice.
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Chapter Four
PRESENTATION AND DISCUSSION OF RESEARCH FINDINGS

Overview
The findings presented in this chapter of my Action Research represent a study of my
teaching from February 2, 2021 to March 16, 2021. This teaching time takes place within my
own classroom and has been used to meet requirements for the Masters of Arts in Teaching:
Initial Licensure program at Western Oregon University. The data was collected and analyzed
with the intention of exploring three areas of curiosity for my teaching practice. The three areas
of curiosity are presented in the following three questions: 1) How do I provide students access
to diverse texts that present varied perspectives? 2) How does the scaffolding I provide in my
lesson plans demonstrate best practices for learning? 3) How do I incorporate strategies that
promote civic literacy skills? The primary goal of this Action Research is to analyze my own
teaching practice and no student work will be collected or analyzed as data for this research. All
comments and reflections are directed at my own teaching practice.
To begin analyzing my data I first reviewed my Chapter 2: Literature Review. By
revisiting my literature review I was able to establish categories that I would search for while
analyzing my data. The data was organized into these categories using a color coding system.
The broad categories included 1) diverse texts, 2) scaffolding, and 3) civic literacy skills. Within
each of these categories, subcategories were also identified and coded for. The subcategories are
outlined within each respective category section throughout Chapter 4. The categories and color
coding can be further observed in Appendix A. Using these categories and subcategories, I
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highlighted the relevant data from my lesson plans, research journal, and classroom observation
notes.
Data Analysis of How My Teaching Provides Students with Access to Text Sets
Data analysis of how my teaching provided students with access to text sets came from
criteria determined by findings in my literature review. According to the literature review, text
sets and diverse texts can have a variety of purposes or functions and can vary in size and
difficulty. My literature review explores three purposes of diverse texts. These three purposes
can be seen in Figure 1 and include: 1) using diverse texts to scaffold and provide context to
support student understanding of more complex texts, 2) providing students with diverse
perspectives, especially culturally diverse perspectives, to support a fuller understanding of a
topic, and 3) engaging students in inquiry projects rooted in the use of diverse texts as a call to
action. Figure 1 also summarizes the colors used to highlight examples in the data that represent
these three purposes.
Figure 1
Three Ways Diverse Texts Support Learning
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For the purpose of my research, I have included in my data examples where I provided an
alternative or varied source directly to my students. Not all of the data cited was a full text set,
but all of the data served at least one of the purposes mentioned above. For the purpose of my
research, I have defined examples of diverse texts as texts serve one of the three established
purposes and vary in either medium or perspective. My data is coded based on the three purposes
listed above where each purpose is assigned a different color highlight. Examples that are
provided with a function reflective of purpose 1 are highlighted in green, those that match
purpose 2 are highlighted in cyan, and those that meet the functions of purpose 3 are highlighted
in blue. The highlights are used to indicate examples of these three functions of diverse texts
present in my lessons as observed by myself in my research journals and lesson plans, as well as
observed by my cooperating teacher while watching me in the classroom.
Findings from Lesson Plans
I started by reading through my lesson plans and looking for any notes that indicated a
planned text or source of information other than what I provided in slide show text. I looked for
examples of outside sources such as videos, images, external web-based sources, and other
media. Once an example was identified, I highlighted and coded it the correct color based on
what I acknowledged the purpose of the text to be. The highlighting and categorization of my
math lesson plans and my social studies lesson plans can be observed in Appendix B and
Appendix C respectively. In my lesson plans I highlighted and coded five examples of diverse
texts between my social studies and my math lesson plans. A summary of these examples can be
found in Figure 2.
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Figure 2
Summary of Diverse Text Examples Found in Lesson Plans

All five examples were planned with the intention of supporting student understanding of
a concept and were therefore highlighted as examples of diverse texts that support literacy and
understanding. However, one of the five examples from Social Studies Lesson Plan 6 was also
highlighted and coded as an example of providing diverse texts to expand understanding of a
similar topic.
The Algebra Concepts Lesson Plans contained three coded examples. All three examples
use a video during the lesson to expand or explain a concept. These videos appear in Math
Lesson Plan 1, Math Lesson Plan 4, and Math Lesson Plan 6. The topics presented for each video
in order are solving absolute value equations, understanding the zero-exponent and negativeexponent rules, and solving with the quadratic equation.
In Math Lesson Plan 1 I found my first example referencing the use of a video.
The lesson plan excerpt shown in Figure 3 demonstrates the use of a diverse text to provide
scaffolding and understanding of a concept. In this case, the concept is solving absolute value
equations and the video is supporting this by demonstrating a step-by-step process. The video
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provides scaffolding and context for a more complex topic which is why I have highlighted this
as an example of diverse text purpose 1.
Figure 3
Excerpt from Math Lesson Plan 1 Demonstrating the use of Diverse Texts

The following example of a video can be found in Math Lesson Plan 4. In this video,
students watch a demonstration that provides rationale for why both the Zero Exponent Rule and
the Negative Exponent Rule work. The lesson plan excerpt in Figure 4 shows how a video
demonstration can be used to support understanding of a complex topic. Using a video for this
purpose provides an audio-visual representation for the reasoning behind the complex topic. The
video provides context for this complex topic which supports understanding. For this reason, I
have highlighted the use of this video as an example of a diverse text with purpose 1.
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Figure 4
Excerpt from Math Lesson Plan 4 Demonstrating the use of Diverse Texts

Finally, in Math Lesson Plan 6 I use yet another video to build and support a step-by-step
understanding of the Quadratic Formula. Much like the example from Math Lesson Plan 1, this
excerpt in Figure 5 demonstrates the use of a video to build scaffolding and context to support
students as they learn about a complex topic. In this case, the complex topic is the Quadratic
Formula. The video scaffolds and provides context by including step-by-step instructions as well
as a visual example. Since the video provides scaffolding and context for a more complex topic, I
have highlighted this as an example of diverse text purpose 1.
Figure 5
Excerpt from Math Lesson Plan 6 Demonstrating the use of Diverse Texts
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All of the math videos provide a different presentation of the same information being
taught in the lesson plan to promote further understanding of the topic. The alternative
presentation also supports students who may have missed out on understanding the teacher's
presentation. In each of the three lesson plans included above, the video is used as an additional
source of information that supports and provides context to the learning targets for the lesson.
The Social Studies Lesson Plans contained two coded examples. In the Social Studies
Lesson Plan 3, I use radio broadcasts as the text for a learning task. The plan for this learning
task is for students to experience a radio broadcast from the early days of radio and analyze what
that style of broadcast represented for communication at that time. Figure 6 shows an excerpt
from this learning task including a list of the broadcasts used in the lesson.
Figure 6
Excerpt from Social Studies Lesson Plan 3 Demonstrating the Use of Diverse Texts

The three broadcast choices are outlined in the lesson plan as “FDR Fireside Chats, War
of the Worlds, and BBC News Reports.” The broadcasts are a different medium than usually
presented in my lesson plans. They also show a diversity of style and purpose by including a
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scripted presidential address, a dramatic reading of a fictional story, and an on-site news report.
All three examples were selected from the early and influential years of radio broadcasts and
each one demonstrates to students a unique use of radio technology. These three varying uses of
the same technology provide context to students about how and why the radio was used for
communication. This context is in support of the learning target for Social Studies Lesson Plan 3,
“Identify and Analyze the changes in communication caused by the invention of the radio.” The
radio broadcasts are identified in my data as diverse texts that provide context for a more
complex topic which led me to highlight this as an example of a diverse text that supports
understanding.
The final example appears in Social Studies Lesson Plan 6. This lesson plan mentions my
only attempt at an actual text set within my data. The text set is presented as an additional
resource to students as they complete the learning task for the day. The text set contains
primarily websites and web-based articles. The sites and articles provide a variety of access
points for different literacy levels. One way this can be measured is by the density and structure
of information provided in the websites and articles. Some are longer, multi-paragraph articles
while others follow a list structure with less text density. The text set also contains two videos,
further diversifying the media presented and the access points at which students with different
literacy needs can approach new information. Figure 7 shows an excerpt of the text set and
includes two of these examples.
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Figure 7
Excerpt 1 from Social Studies Lesson Plan 6 Associated Text Set

The web-based article titled “The Mongol Empire - Yam (horseback postal system)” is a
multi-paragraph article with few supporting images. While it does not have the highest density of
words compared to some of the other options, it does primarily display its information in the
form of paragraphs averaging in length at about six lines. “Victorian Christmas Parcels” is a
short and humorous video describing a useful evolution of the Victorian postal system. This
diversity of media is why I have coded this example as a text set that supports literacy and
understanding.
The text set also includes multiple perspectives. Figure 8 shows an excerpt of the text set
and includes two of these examples. The first item is an article discussing how Morse Code is
used in different languages. This is included to expand student understanding about Morse Code
and how it was a global tool used by many countries and cultures. The second item lists the
reasons radio is still an important communication resource in many African nations. This is
included to challenge the notion that radio is an outdated technology and enforce that different
countries and cultures utilize different resources. The inclusion of non-western perspectives such
as these is why I have also coded this example as a text set that presents varied perspectives.
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Figure 8
Excerpt 2 from Social Studies Lesson Plan 6 Associated Text Set

After analyzing my lesson plans for examples of diverse texts, I noticed that the most
prominent category was purpose 1, the use of diverse texts to support student understanding of a
topic. This implies that using diverse texts in this way is the easiest to incorporate into lesson
plans on a short time table. The only exception to this is the final example in which I was able to
incorporate, after much effort, a text set that supported diverse perspectives. These findings are
reflective of how challenging it can be to incorporate balanced and diverse perspectives without
proper planning and preparation time.
Findings from Research Journal
In my Research Journal, I only noted two mentions of diverse texts being used in my
planning and teaching. The full text and highlighting of my research journal can be seen in
Appendix D.
The first note occurs on February 9 for my math class. While discussing the reasoning
behind certain planning decisions I made for that lesson, I mention “It was important to me while
planning the lesson that I include visuals to support students in understanding the ‘why.’” This is
in the context of supporting students in understanding why sometimes an absolute value equation
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results in only one solution or sometimes no solution. I note in my journal the success I felt with
the lesson after providing the visual in addition to verbal and written information. I have coded
this as an example of a diverse text to support literacy and understanding.
The second occurrence on March 2 discusses my need and desire to add a text set to my
next lesson plan. As I reflect on my plans for the following lesson, I note the following:
Next week I will be asking students to compare their thoughts on the internet uses they
identified this week to older tech we have already covered in class. I’m thinking a text set
that includes 2-3 sources about each technology would be a good fit for this lesson. I
could even aim to include stories or examples from non-western locations to balance with
the western focused direction this unit has taken so far. (See Appendix D)
As noted in my Findings from Lesson Plans section, I did follow through with this addition to
my lesson plans. I expected to see mention of the text set in my March 9 journal entry, but it
wasn’t there. While the text set was created and provided, it was not emphasized with students
during the lesson and may have been overlooked entirely by some.
The findings in this section highlight a lack of focus surrounding the inclusion of diverse
texts. With minimal data, I can conclude that the inclusion of diverse texts was not strongly on
my mind during the data collection period. The lack of reflection data mirrors the lack of solid
planning data. This observation further solidified my understanding that the effective inclusion
of diverse texts requires dedicated planning and preparation.
Findings from Classroom Observations
During the observations of my weekly social studies and math classes from February 2 to
March 16 my cooperating teacher noted four specific examples of varied sources being provided.
The highlighting and categorization of my math observations and my social studies observations
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can be observed in Appendix E and Appendix F respectively. The first three examples presented
below represent moments where I used diverse texts to support and scaffold understanding of a
topic, similar to the first purpose listed in Figure 1. The fourth example is representative of using
diverse texts to support and scaffold understanding as well as using diverse texts to present
varied perspectives. The example is similar to both the first and the second purpose listed in
Figure 1 and has been included as an example of both.
On February 2, during my Social Studies class, my cooperating teacher noted the
inclusion of primary sources, such as an advertisement for the Pony Express, and a picture with a
caption. Additionally, it was noted that a link was provided to my students to view the sources on
the Library of Congress website. Students were encouraged to explore further resources on the
Library of Congress website. The notes from my cooperating teacher can be seen in Figure 9.
She mentioned that she wasn’t sure if the items she pointed out would count or not as she was
still unfamiliar with my research questions and what I was looking for at this time. However,
because the provided resources were diverse in format (a picture and a website) and were used to
scaffold and support student understanding, I still decided to highlight the information as an
example of using diverse texts to support literacy and understanding.
Figure 9
Excerpt from Action Research Notes: SS 2/2/21

Also on February 2, during my math class, my cooperating teacher noted the inclusion of
a link to Khan Academy for further explanation and practice on the topic being covered in class
that day. The notes from my cooperating teacher can be viewed in Figure 10. Again, the notes
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mention that she is unsure if the information she points out would count for my research
question. The notes in Figure 10 were taken on the same day as the notes in Figure 9 and were
taken with the same reason for uncertainty. We had just begun data collecting together and my
cooperating teacher was still unsure about the information I was looking for. However, the
external link was used to scaffold and support student understanding of a complex topic, so I
decided to highlight the notes as an example of using diverse texts to support literacy and
understanding.
Figure 10
Excerpt from Action Research Notes: M 2/2/21 and 2/3/21

On February 23 my observer noted that I provided students with a video to watch to
explain the new information being presented during class. The notes from my cooperating
teacher can be found in Figure 11. She recorded this note in the scaffolding observations she
provided me, but as I analyzed my data I felt that the use of a video to support understanding
served the purpose established subcategory 1 for the use of diverse texts. While diverse texts can
be and often are considered a form of scaffolding, I have established in my data analysis criteria
that examples of diverse texts serve one of the three established purposes and vary in either
medium or perspective. I reflected on the purpose of the video and recognized that it had been
included in my lesson plan as a way to support student understanding of a topic. In addition to
this, the video format is different from my typical presentation of information making it a diverse
text. For these reasons I decided to categorize this as an example of using diverse texts to
support understanding instead.
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Figure 11
Excerpt from Action Research Notes: M 2/23/21

On March 9, my cooperating teacher noted the intentional inclusion of a text set related to
the communication technology unit for my social studies class. The notes from my cooperating
teacher can be seen in Figure 12. She noted that a text set was provided to students as a
supporting tool for the lesson. The acknowledgement that the “text set was diverse in style and
reading level” is my reasoning for highlighting this as an example of diverse texts with the
purpose of supporting student understanding. However, it is also noted that the text set is
inclusive of perspectives “from around the world.” For this reason, I have also highlighted this
note as an example of using diverse texts to present varied perspectives.
Figure 12
Excerpt from Action Research Notes: SS 3/9/21
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Much like the data from my lesson plans, the findings here indicate a focus on a use of
diverse texts that fall into the category or purpose 1, the use of diverse texts to support student
understanding of a topic. This further supports the implication that this use for diverse texts is the
easiest to implement as it was the most frequently noted by my cooperating teacher. However, I
was pleased to see one example of text sets with the purpose of presenting varied perspectives
shine through in the final example. This implies that even a small attempt to include varied
perspectives will be impactful to observers and students of your classroom.
Data Analysis of How My Scaffolding Demonstrates Best Practices
Data analysis of how my scaffolding demonstrated best practices came from criteria
determined by findings in my literature review. According to my literature review, scaffolding
can come in the form of language or tools. The categories and subcategories found in my
literature review and the colors I used to highlight my data are summarized in Figure 13.
Figure 13
Two Styles of Scaffolding and their Subcategories

Language based scaffolding techniques include scaffolding provided by a teacher as a
result of formative assessments. These can be planned but often appear when a teacher is
reacting to a student's needs. These types of scaffolds include modeling, restating instructions,
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and guiding questions. Scaffolding tools, on the other hand, can support students without direct
teacher involvement. These types of scaffolds include checklists, graphics, and organizers. My
data is coded based on these lists using different color highlights. While reviewing my data, I
highlighted examples of language based scaffolding in purple and examples of tool based
scaffolding in pink. The highlights are used to organize examples of these two types of scaffolds
present in my lessons as observed by myself in my research journals and lesson plans as well as
observed by my cooperating teacher while watching me in the classroom. Once the data was
organized into these two categories, I broke the data down further into the subcategories present
within each category. Breaking the data into subcategories allowed me to further analyze which
strategies were prominent in my practice and which strategies were scarce or absent.
For the purpose of my research, I have excluded items that appear as examples of diverse
texts from my study of scaffolding. While some examples of diverse texts could be cited as
examples of scaffolding, I have chosen to exclude them from the scaffolding category so that
they may be studied specifically through the lens of their respective research question.
Findings from Lesson Plans
While reviewing my lesson plans I found a total of 19 intentionally planned scaffolds.
The highlighting and categorization of my math lesson plans and my social studies lesson plans
can be observed in Appendix B and Appendix C respectively. The scaffolding examples
highlighted in these lesson plans represent the broad categories, language as scaffolding and
tools as scaffolding, and their subcategories. Figure 14 indicates the frequency of each type of
scaffold planned. The only subcategory missing from the lesson plan data is the Guiding
Questions category. I am unsurprised by this since guiding questions are often an in-the-moment
reactionary scaffolding tool in my practice. However, after noting the absence of planned
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questioning I see this as an area for potential improvement to incorporate carefully planned
guiding questions into future lesson plans.
Figure 14
Examples of Scaffolding Found in Lesson Plans

The most frequent scaffold planned for was the use of graphics that support student
understanding. My lesson plans are primarily delivered through Google Slides, making graphics
that carry from lesson to lesson and slide to slide an easy addition. Over time I also noticed an
increase in the intentional planning of modeling, checklists, and organizers. I would like to
highlight the planning of modeling though. Checklists and organizers fall into the tools category
which requires planning and material creation ahead of time. For this reason, a higher frequency
of this type of example makes sense in lesson planning data. The other category, language based
scaffolding, did not appear as frequently in my planning or preparation. The specific inclusion of
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these scaffolds in my lesson plans shows an awareness of scaffolding techniques and their
variety.
Findings from Research Journal
In reviewing my research journal, I noted eight mentions of scaffolding. While reviewing
my data, I highlighted areas in which I reflected on scaffolding practices. As before, language
based scaffolds were highlighted in purple and tool based scaffolds were highlighted in pink. The
full text and highlighting of my research journal can be seen in Appendix D. A summary of these
categories can be found in Figure 15.
Figure 15
Examples of Scaffolding Found in Research Journal

Most instances were highlighted in pink while only one, a mention of rephrasing
instructions, was highlighted purple to match the coding for language based scaffolding. The
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other eight of these nine mentions fall into the tool based scaffolding category and present a
mixture of examples across checklists, graphics, and organizers. Two examples stood out.
First, on February 16, I wrote in my research journal about the graphic organizer I created
with my students in Algebra Concepts that day. When describing the activity, I wrote the
following:
[T]he goal is to use this graphic organizer in next week’s lesson to support students
applying the rules to more complex scenarios. I am pleased with this graphic organizer as
a scaffolding tool. Students will be able to review their graphic organizers to respond to
the questions next week. (See Appendix D)
During the initial creation of the graphic organizer, I was feeling confident that this tool would
be a big success. However, on February 23 I wrote:
Math did not go as planned. I thought students were “getting” the exponent rules and that
the graphic organizer we have been creating would be a great support tool. But I was very
wrong. When we got to the end of the organizer and I began asking students to apply the
rules I noticed a lot of confusion. (See Appendix D)
These journal entries one right after the other shows how a scaffolding tool doesn’t always take
the place of a learning task.
The second example that stood out was written on March 16. I wrote:
I also made sure to include an outline for students to follow in the form of a checklist for
success. I have noticed throughout my lessons that providing this checklist has
dramatically increased the quality and quantity of student responses in class. It is a
practice I see value in continuing into my teaching practice. (See Appendix D)
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The reflection present in this entry demonstrates that I have used this checklist strategy in more
than one scenario and have seen success to a degree that I write about adopting this scaffolding
strategy into my regular teaching practice.
Findings from Classroom Observations
During the observations of my weekly social studies and math classes from February 2 to
March 16 my cooperating teacher noted many examples of scaffolding. I have narrowed the
observations down to only those that match the coding lists established by my literature review.
The two categories are language based scaffolds, including modeling, restating instructions, and
guiding questions, and tool based scaffolds, including checklists, graphics, and organizers. The
highlighting and categorization of my math observations and my social studies observations can
be observed in Appendix E and Appendix F respectively.
The first category I looked at was examples of language based scaffolding. These
examples included modeling, restating instructions, and guiding questions. I began by reading
through the notes provided by my cooperating teacher and highlighting any examples that fit
these categories in purple. Once complete, I copied and pasted all of the purple highlights on a
single spreadsheet for further analysis. I organized all of the items into three subcategories:
modeling, restating instructions, and guiding questions. Figure 16 displays the distribution of
these three categories.
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Figure 16
Examples of Language Based Scaffolding Found in Classroom Observations

The most frequent category is restating instructions with 15 instances organized under
this subheading. These 15 coded instances are mostly composed of times I restated the
instructions presented in a video explanation or provided instructions in both a written and a
verbal format. The second most frequent is modeling, which often appeared alongside an
example of restating instructions.
The second category I looked at was tool based scaffolding. These examples include
checklists, graphics, and organizers. I repeated my process from organizing the first category of
data. I began by reading through the notes and highlighting any instances that mentioned
checklists, graphics, or organizers being used in my lessons. After that, I copied and pasted all of
the highlights to one spreadsheet. I then organized the examples into the three categories:
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checklists, graphics, and organizers. The distribution across these categories can be seen in
Figure 17 and is even with three examples of each.
Figure 17
Examples of Tool Based Scaffolding Found in Classroom Observations

The three examples of checklists were found in my Social Studies observations from
February 23 and March 2. In both lessons, a “Checklist for Success” was provided with the
learning task to scaffold the writing process. Graphics were observed in both Algebra Concepts
and Social Studies. The first example was observed on February 9 and was a “good abs
(absolute) value equation graphic.” The second example was observed on February 23 and was a
graphic listing the Exponent Rules that was provided with the practice problems for the
Exponent Rules lesson. The third example was observed in my Social Studies lesson on February
2 and was a graphic listing steps for Primary Source analysis. The steps listed in the graphic had
been established in previous lessons and were presented as a reminder to students during a

61
primary source analysis learning task. Two of the three examples represent the use of graphics as
a scaffolding tool that reminds students of already established information. This strategy appears
in both my Algebra Concepts and my Social Studies observations.
Organizers are also observed in both Algebra Concepts and Social Studies. The first
example is observed on February 16 when I provided students with a graphic organizer for
collecting notes from the lesson. On March 9 it was observed that a graphic organizer was
provided to students to use during the learning task for the lesson. Finally, on March 16 a graphic
organizer was provided for students to brainstorm with.
Data Analysis of How My Teaching Incorporates Civic Literacy Skills
Data analysis of how my teaching incorporated civic literacy skills came from criteria
determined by findings in my literature review. The criteria focuses on the findings within the
subtheme of civic literacy teaching strategies. According to the literature review, these strategies
include debate and discussion, specific government education, and civic process simulations.
Other strategies are considered in my literature review such as service learning, extra curricular
activities, and student decision making activities. While analyzing data I did not choose to focus
on these strategies due to the general need for these activities to take place outside the classroom.
Instead I chose to focus on the three that would likely appear within the constraints of a
classroom: debate and discussion, specific government education, and civic process simulations.
A summary of these strategies and the colors I used for highlighting my data can be seen in
Figure 18.
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Figure 18
Three Strategies for Supporting Civic Literacy in the Classroom

While reading through my data sources, I sought out instances where I utilized any of
these three civic literacy strategies. I decided on three different color highlights to organize my
data into these three strategy categories. I chose red for instances of discussion and debate,
orange for specific government education, and yellow for simulations of civic processes. These
highlights are used to indicate examples of these three civic literacy incorporation strategies
present in my lessons as observed by myself in my research journals and lesson plans as well as
observed by my cooperating teacher while watching me in the classroom. In the end, the only
highlighted category needed was red across all three sources of data as I did not notice any data
that matched the use of government education or simulations of civic processes.
Findings from Lesson Plans
In my lesson plans, I found three examples of planned debate and discussion. One of the
examples was planned as an intentional teaching moment for civic literacy. The other two were
not planned with civic literacy specifically in mind, but still take advantage of the debate and
discussion strategy that fosters civic literacy. All three of these examples represent times where I
planned a learning task that utilized strategy 1 from Figure 18. The highlighting and
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categorization of my math lesson plans and my social studies lesson plans can be observed in
Appendix B and Appendix C respectively.
In my Social Studies Lesson Plan 1, I plan to conclude the class with a discussion about
the importance of postal systems to modern communities. The question is present in my lesson
plan as well as the instructional materials for the lesson. The question can be seen in the lesson
plan excerpt in Figure 19.
Figure 19
Excerpt from Social Studies Lesson Plan 1 Demonstrating a Civic Literacy Strategy

The learning task shown in Figure 19 prompts student discussion with a yes-or-no
question that requires reasoning. The plan expects students to respond to this question verbally
and explain the thinking behind their answer. The expectation that students can explain their
reasoning helps build a necessary skill for debate and discussion. For this reason, the example
has been highlighted as an example of debate and discussion strategy being implemented.
In my Social Studies Lesson Plan 5, I plan to ask students to respond to the following
question: “Identify and describe two ways groups and individuals use the internet to share
information. Additionally, include your thoughts on the positives and negatives of these
options.” This final question can be seen in the lesson plan excerpt in Figure 20.
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Figure 20
Excerpt 1 from Social Studies Lesson Plan 5 Demonstrating a Civic Literacy Strategy

Students are expected to respond in writing to this prompt, but even so, they are being
asked to take a stance and explain their reasoning. Encouraging students to take a stance and
explain their thoughts supports the development of skills related to discussion and debate. That
connection is the reason this example was highlighted red and categorized as a strategy for
supporting civic literacy. Additionally, I plan to take this example one step further in an
extension activity. The lesson plan excerpt in Figure 21 shows an extension activity that asks
students to respond to another student “by letting them know if they agree or disagree with the
positives/negatives they present.” This learning task provides students with the opportunity to
practice discussion and debate in relation to civic literacy skills.
Figure 21
Excerpt 2 from Social Studies Lesson Plan 5 Demonstrating a Civic Literacy Strategy

In my Social Studies Lesson Plan 6, I include a learning task that is centered around
group work and discussion. A portion of the task’s description can be seen in Figure 22.
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Figure 22
Excerpt from Social Studies Lesson Plan 6 Demonstrating a Civic Literacy Strategy

This is a weaker example as it is not a specific discussion about a civic topic. However, I
have included the data point as an example of supporting the practice of discussion in general.
The lesson plan excerpt in Figure 22 shows instructions that encourage and support all students
to engage in the discussion activity. The practice of communication and building knowledge
together supports the practice of discussion and debate. It may be a layer removed, but this
activity can still be considered supportive of civic literacy skills.
Findings from Research Journal
Within my research journal, I noted four acknowledgements of civic literacy attempts
with varying success rates. All four acknowledgements are coded as examples of debate and
discussion. The full text and highlighting of my research journal can be seen in Appendix D. On
February 2, I noted an intentional planning attempt to include a civic literacy opportunity. The
intention behind the activity was to ask students to take a stance and discuss the need for a mail

66
system in the modern world despite newer methods for delivering messages. This activity was
planned for the end of the class as a thoughtful closing question. However, the lesson did not go
as planned and I later noted that “I was disappointed that I ran out of time for my final question
about mail systems today. I had hoped this would be an example of incorporating civic literacy. I
wanted it to be a time for students to discuss their ideas as they relate to their surrounding
community.”
On February 16, I noted another attempt to incorporate discussion in the classroom.
Students were to listen to a radio broadcast and discuss their thoughts in a small group before
responding to a set of questions independently. I noted the following:
[S]tudents did not want to/understand how to engage in group work and discussion in a
virtual setting. I still think the activity would be great for an in-person setting and would
absolutely try again. If students were sitting in groups and listening to the same broadcast
together at the same time I think discussion would have been more likely as they
completed their responses to the reflection questions. (See Appendix D)
On March 2, I noted attempt number three. According to the journal, this attempt was
added intentionally to assess the debate and discussion skills my students exhibit. My journal
entry notes the following:
I also added a small civic literacy exercise at the end of class. I asked students to share
their thoughts on the positives and negatives of certain internet-based communications. I
then asked students to respond to each other’s comments by either agreeing or
disagreeing. This didn’t go stellar. The responses weren’t much more than ‘yes’ or ‘I
agree’ but adding this gave me a sense of where students are at with this type of skill. I
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would like to incorporate this again and provide more structure (scaffolding) around
providing valuable discussion responses. (See Appendix D)
On March 9, I noted a fearful desire to attempt including discussion one last time. In this
journal entry I outline the preparation I did to set my students up for a successful discussion. I
include in my journal a discussion on the reward of my work by stating that:
[B]oth groups demonstrated good discussion and teamwork as they completed the
graphic organizer. This discussion didn’t necessarily focus on resolving conflicting
perspectives, but they did share ideas and work toward the goal of completion together in
a positive manner. Some students did not choose to participate right away, but some
encouragement in the Zoom chat led them to sharing an idea or two. (See Appendix D)
Findings from Classroom Observations
During the observations of my weekly social studies classes from February 2 to March 16
my cooperating teacher did not note any specific examples of the incorporation of civic literacy
skills. However, two examples and one suggestion were found in her notes under the section
labeled “other observations you would like to share,” which have been coded as examples of the
debate and discussion strategy. The highlighting and categorization of my math observations and
my social studies observations can be observed in Appendix E and Appendix F respectively.
On February 9, my cooperating teacher offered the following feedback: “Consider
asking other students if they agree or disagree with the answer just given by a student before you
respond.”
On March 2, my cooperating teacher noted that I incorporated a new task for my students
by asking them to respond to another student’s Google Slide Comment with a comment of their
own.
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On March 9, my cooperating teacher noted that the class concluded with a “solid wrap-up
discussion.”
The pattern of this data shows a slight increase in my awareness around providing
discussion opportunities. The first data point is a suggestion for more discussion while the final
data point highlights a successful discussion.
Unanticipated Findings
An unanticipated finding was an increased use of bell-ringer questions in relation to
observation feedback. Prior to data collection for this action research project, my cooperating
teacher had provided feedback that suggested I could increase student engagement through the
use of bell-ringers. I reflected on this feedback in my research journal during my data collection
window when it came up again in a formal observation. The reflection in my journal reads:
One area of improvement we discussed is adding engaging questions up front to better
draw students attention to the lesson. This is something that has come up in discussions
with Karen about my math lesson plans as well. We have discussed accessing prior
knowledge with an opening question. I’m starting to figure out that the question doesn’t
always need to be elaborate or require excessive effort from students as long as it is
enough to accomplish some opening thoughts that they can connect to their personal
life/prior knowledge. (See Appendix D)
After receiving similar feedback multiple times throughout my year of student teaching, I
consistently set a goal each week to include an engaging bell-ringer activity.
My focus on this goal did show successful results. As I analyzed the data from my lesson
plans, I noticed that many of them included instructions for an opening question to engage
students as soon as they entered class. I began to highlight these instances in a dark red color to
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track them in my coding. The frequency at which they were included in my math and social
studies lesson plans can be seen in Figure 23.
Figure 23
Examples of Bell-Ringer Activities Found in Lesson Plans

The frequency of bell-ringers in my math lesson plans were incredibly high. I noted an
attempt at an opening question in every one of the six lesson plans analyzed. The social studies
lesson plans were less frequent and only five out of seven lesson plans included an attempt at an
opening question.
Some examples were stronger than others and represented more effort for early
engagement. These examples were noted both by myself in my analysis of my lesson plans and
by my cooperating teacher. The examples listed here were chosen as a result of cross referencing
my lesson plans and the observation notes provided by my cooperating teacher. These examples
were mentioned in both sources of data.
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Figure 24 and Figure 25 show my first bell-ringer example noted by cross-referencing
lesson plans and classroom observations.
Figure 24
Excerpt from Math Lesson Plan 3 Demonstrating a Bell-Ringer

Figure 25
Excerpt from Action Research Notes: M 2/16/21 and 2/17/21 Demonstrating a Bell-Ringer

This bell-ringer is a strong example because it engages students by asking them to “use
personal experiences.” This activation of prior knowledge as a bell-ringer activity prepares
students to tackle the topic ahead. It is important to note that the learning target for this lesson
plan focused on exponent rules. Though the bell-ringer isn’t about exponent rules, simplifying
expressions is prerequisite knowledge needed to understand the use of exponent rules.
Figure 26 and Figure 27 show my second bell-ringer example noted by cross-referencing
lesson plans and classroom observations.
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Figure 26
Excerpt from Social Studies Lesson Plan 5 Demonstrating a Bell-Ringer

Figure 27
Excerpt from Action Research Notes: SS 3/2/21 Demonstrating a Bell-Ringer

This is a strong example of a bell-ringer because it asks students to activate prior
knowledge, but also engages students’ personal knowledge and experiences related to the lesson
topic. The learning target for this lesson plan is to “identify and describe two ways groups and
individuals use the internet to share information.” Even though the lesson plan will later cover
uses outside students’ personal usage, this bell-ringer helps students use personal knowledge
funds as they pursue the learning target.
Figure 28 and Figure 29 show my third bell-ringer example noted by cross-referencing
lesson plans and classroom observations.
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Figure 28
Excerpt from Math Lesson Plan 5 Demonstrating a Bell-Ringer

Figure 29
Excerpt from Action Research Notes: M 3/2/21 and 3/3/21 Demonstrating a Bell-Ringer

The bell-ringer in this example was designed in response to a lesson plan that did not go
very well. Students had not met the learning targets in the previous lesson and this bell-ringer
was included to probe for more information about what students understood and what they did
not. This bell-ringer served not only as an engagement tool, but as a formative assessment as
well. The information gathered from the bell-ringer was used to determine areas of focus for the
lesson ahead.
The use of engaging bell-ringers was not included in my original research questions, but
it ended up being an interesting data point across my three data sources especially when
considering the importance of engagement and motivation in my teaching philosophy.
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Reviewing the data I noticed many attempts to include bell-ringers in reaction to feedback from
my cooperating teacher. In the end, some attempts were better than others. However, stronger
examples showed that I demonstrated the ability to use thoughtfully designed bell-ringers to
foster engagement in my classroom. I am pleased with these unanticipated findings as they relate
well to the concepts outlined in Chapter 1 regarding engagement and motivation despite not
being intentionally included as a research question.
Conclusion
The findings of my data ending up being quite varied. I will discuss this more in chapter
5, but one of my greatest takeaways is that the research questions chosen may have been too
broad for the limited time I had to gather data. Across my themes, I noticed only a small amount
of data points that related to my research questions. The only exception to this is my discussion
on scaffolding which saw a much larger collection of data during the time frame.
My study of my use of diverse texts provided a handful of examples that appeared across
my three data sources. While exploring my use of diverse text sets, I broke them up into three
purposes: to support understanding, to present varied perspectives, and to provide a call to
action. The most prominent of these purposes was the use of diverse texts to support
understanding of topics. These findings are reflective of the limited time I had to collect data. I
found that it was much easier to incorporate diverse texts in this way during a short window of
time. I found it much more difficult to incorporate the other purposes without more time to
curate a selection of balanced sources
The study of my use of scaffolding provided a much larger set of data. Throughout my
scaffolding data I was able to categorize instances into two categories, language based and tool
based scaffolds. I was able to further categorize the data into subcategories and well to analyze
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the type of scaffolding techniques I was using on a deeper level. My findings reflected a
tendency to use scaffolding techniques such as rephrasing instructions and graphics for
displaying information.
Finally, my study of techniques to support civic literacy came up with the smallest
amount of data. All of the data for this research question was clustered around strategy 1,
incorporating discussion and debate. Data for the other two strategies were absent. This implies
that incorporating discussion and debate into any lesson plan is easier to do than incorporating
specific government education without a focused plan ahead of time. The possibility is still there
and strategies 2 and 3 could potentially be implemented into a variety of lessons, but that may
require additional and creative planning. The data collection period was not long enough for me
to demonstrate this creative planning.
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Chapter Five
DISCUSSION AND CONCLUSION

Implications
My action research focused on three specific areas of interest that included the use of
diverse texts, scaffolding, and civic literacy strategies within my teaching. To explore these areas
of interest I established the following three research questions: 1) How do I provide students
access to diverse texts that present varied perspectives? 2) How does the scaffolding I provide in
my lesson plans demonstrate best practices for learning? 3) How do I incorporate strategies that
promote civic literacy skills? The data from this study indicates that two of the areas established
by my research questions, text sets and civic literacy, will need further practice and self-study.
The second research question, regarding scaffolding, demonstrated prominent results, but I
conclude that further practice is never a bad idea.
The study of data regarding text sets shows few examples of text set use. However, text
sets became a topic of fascination for me during this research project and bits of this fascination
can be seen in my research journal. Among all three of my data sources, only one real text set
was used which led me to expand my data collection during my analysis to include diverse texts
in general. Despite this expansion, this practice was lower than I would have desired. The
implication of my data made clear to me that effective text sets are a rich and complex tool that
is difficult to implement into a lesson plan on short notice. Though it was attempted,
comparisons of journal entries shows it was not implemented effectively. This is an area that
needs significant improvement for future teaching practice.
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My use of scaffolding was evidenced heavily in all three of my data sources. By far, this
research question yielded the best results. In my lesson plans and research journal data I saw a
variety of tool based scaffolding practices. I saw a heavy inclusion of graphics, checklists, and
organizers designed to support my students’ understanding of classroom topics. The use of tool
based scaffolding appears in these data sets as intentionally planned supports showing an
improvement in my understanding of how to effectively implement scaffolding in my planning
and practice. In the observation notes, I found an abundance of examples for unplanned language
based scaffolding. The highest occurrence of these being restating of instructions and modeling.
Cross-referencing this with my research journal, I noticed many instances that show up in my
classroom observations do not show up in my personal observations. Being noted by an external
source and not always recognized in myself, I concluded that my understanding of languagebased scaffolding has improved in my teaching practice to a point where I am capable of
implementing it naturally, with short notice, and in reaction to my student’s needs. With a strong
foundation established, I still see room for improvement as I attempt to implement different
varieties of scaffolding that support students as they build connections and understanding. I will
also continue to work on recognizing and reflecting on my ability to provide scaffolding so that I
may continue to study my use of the strategy in informal and unplanned settings.
Much like my data on text sets, the examples of civic literacy skills were few and far
between. I attribute some of this to the fact that half of my data was collected from a math
classroom where I found incorporating civic literacy skills difficult. The social studies lessons
showed more potential. Both my lesson plans and my research journal demonstrated data of
attempts to incorporate civic literacy skills. Overall, the instances were few, but there were more
than I anticipated before analyzing my data. The implications of these findings are that many
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regular social studies lesson activities can have civic literacy skills incorporated in subtle ways.
However, I would still consider this an area of need for future studies of my teaching. For the
purpose of this study, I connected the use of diverse texts to supporting a diverse classroom and
the use of civil literacy skills to support student engagement in content. These skills in particular
are central to my teaching philosophy which makes their improvement a priority. Future
implementations and studies will need to include further research on effective strategies that can
be used inside the classroom. I would then be interested in further tracking when I implement
these strategies and how successful I am at their implementation.
Strengths and Limitations
Strengths of this study included the use of multiple sources for data collection. I was able
to triangulate data based on three sources: a personal research journal, classroom observations,
and written lesson plans. Having more than one source of data increased the quality of my data
as I was able to cross reference different sources. The ability to cross reference led to additional
data discoveries in cases where the same data point appeared in more than one source. Additional
conclusions could be drawn from data points that were included in one but not the others.
Overall, the inclusion of multiple sources of data increased the quality of my data analysis and
understanding.
Another strength of the study was the collection of data from both a social studies
classroom and a math classroom. While these topics have major differences, I enjoy teaching
both. Studying the way I approach scaffolding in each of these areas yielded results that I can use
moving forward, namely the findings that similar scaffolding techniques work for both classes.
However, this is also a limitation of the study as I felt that my other research questions collected
little to no data from my math classes.
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A major limitation of this study was the specificity of my research questions. It became
clear to me during the data collection phase that there would not be enough time for me to
implement text sets and civic literacy skills in a way that would produce positive results. While
trace amounts of data count as data, I had hoped to learn much more about effective strategies in
these areas and was disappointed with my findings. I discovered that these questions were far too
grand yet specific for this style of action research project and that they would be much better
suited for a study that encompasses an entire school year.
Another limitation of this study was the background knowledge of my cooperating
teacher observing my lesson plans. I am grateful for their willingness to participate in my study
as a frequent observer, and their years of education experience offered me great insights for my
scaffolding research question. However, this teacher’s background is specifically in mathematics
which did not always translate well to my text set and civic literacy research questions rooted
heavily in social studies pedagogy.
Additionally, the study was designed and limited to the research of my personal practices.
Student data was not collected or analyzed during this study. This limited the dimensions that I
could effectively measure and the implications I could confidently discuss. Without student data
I could not assess if the practices I studied were actually showing positive gains within my
classroom. I could only imply that research shows the effectiveness of these strategies, therefore
my incorporation of these strategies has the potential to be beneficial to my classroom setting.
With student data, I could have measured and discussed if this was objectively true or not.
A final limitation of this study was the impact of the COVID-19 pandemic. The
disruption caused by the pandemic had a large impact on the setting, timing, and implementation
of my teaching. To achieve safe social distancing practices, all of my classes were offered in a
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virtual setting for the duration of this study. The classes were presented over the Zoom platform
which created limitations for the type of learning tasks I could accomplish with my students.
Additionally, the virtual setting presented a challenge for student engagement since students had
the option to keep cameras and microphones turned off for privacy reasons. The challenges
presented by the virtual setting impacted the timing of classes as well. During the course of this
study, virtual classes were limited to 30-minute meetings. Having a limited amount of time often
meant that planned learning tasks could not be fully accomplished or had to be skipped all
together. This limitation led to a smaller amount of data as my planning often reflected lowered
expectations of what my students could complete in such a small timeframe.
Concluding Statement
Completing this action research project taught me many lessons about myself and my
teaching. Though I may not have seen the immense growth expected in the specific areas
established by my research, I do recognize that I have grown overall. I am grateful for the
experience and I do believe this will make me a better educator as I pursue this career.
During this action research project I learned that teaching is more than just theory plus
application. I learned that there are some things that take time to master how to implement. I
learned that different groups of students can impact well-intentioned lesson plans in ways that
cause challenges and greatness.
Most importantly, I learned how to reflect on my teaching in a non-judgmental way.
Reflection and research is not just about what you did wrong, but even more about what you did
right. Tracking, writing, and reflecting on my practices are skills I will benefit from throughout
my career. Assessing my students will always be a core feature of my job, but assessing myself
is where I will grow as an educator.
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A core element of my education philosophy is supporting students as they transition from
student to adult. Teaching is not only about the content, but the positive ethics and attitudes you
help students form. I am satisfied with my ability to grow my own positive ethics and attitudes
when treating myself as the subject and the student. The study of myself has yielded a
confidence and understanding which I aim to continue to nurture through future action research
studies.
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APPENDIX A
Criteria for Data Source Analysis
•

Diverse Texts with the purpose to…
o support literacy and understanding
o present varied perspectives
o call to action

•

Scaffolding based in…
o language
o Tools

•

Civic literacy skills incorporated with…
o debate and discussion
o specific government education
o civic process simulations

•

Incorporation of “bell-ringer” activities
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APPENDIX B
Math Lesson Plans
Math Lesson Plan 1
Lesson/Title: Absolute Value Part 1
Lesson 1 of 2
Standards

Time Allotted For Lesson 30 min
Central Focus: Students can identify and process absolute values in
expressions and equations.

Procedure: Teacher Does

Learning Targets: Students can read, write, simplify, and solve absolute
value equations.
Procedure: Student Does

Time

Intro/Hook: Slide 1

Intro/Hook

Introduce learning targets for the
day by displaying on screen and
reading out loud.

Students read/listen to objectives
and ask questions

Ask students if they remember or
can describe what absolute values
look like.

Students share their guesses either
out loud or in the chat.

Look for answers that include a
description of absolute value bars.
Time

Slide 2

Present slide on reading and writing
absolute values.

Read the description and use the
annotation tool to highlight the
action on the number line as we
count from 0 to 4 or 0 to -4 to
demonstrate what an absolute value
is.

Read the description of the absolute
value symbols. Read out loud “the
absolute value of negative six.” Ask
students to say it out loud to
themselves.

Students follow along with
information on slide and ask
questions

Students practice reading the
absolute value of negative six out
loud.
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Time

Slide 3

Start by asking students to describe
the difference between an
expression and an equation.

Review GEMDAS with students
(quiz students to see if they can
remember the steps before
revealing the table) and emphasize
that absolute value bars are
included in the Grouping stage.

Reveal the practice problems and
ask students to practice simplifying
the absolute value expressions.
Give students 5 minutes, then
reveal the answers. Review 1-2
solutions based on student need.

10 Minutes

Time

Students explain their
understanding of expression vs
equation either in the chat or out
loud.

For each letter, students share what
they recall it stands for either in the
chat or out loud.

Students practice on their own page
and report their answers privately in
the chat.

Slide 4

Slide 4

Introduce the video by explaining
that it will explain the steps a
student should follow to solve an
absolute value equation.

Students watch the video and
mentally make connections to the
list of “important takeaways”

Display and read the important
takeaways on the slide next to the
video. Emphasize that the video
will cover each of these topics. Ask
students to watch for these steps
being performed in the
demonstration video.
Slide 5

Highlight the “3 steps for solving”
that students just saw demonstrated
in the video. Display the steps on
the slide next to the practice
questions.

Students review the steps as they
work to solve the practice
problems.

If students get stuck, they can ask a
question in the chat.
Ask students to refer to the steps as
they try the practice questions.
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Students will report their answers in
the chat.

Students report their answers in the
chat.

Give students 7 minutes before
revealing the answers. Review 2-3
solutions based on student need.

Math Lesson Plan 2
Lesson/Title: Absolute Values Part 2
Lesson 2 of 2
Standards

Time Allotted For Lesson
Central Focus: Students can identify and process absolute values in
expressions and equations.

Procedure: Teacher Does

Learning Targets: Students can solve absolute value equations including
those with single and no solutions.
Procedure: Student Does

Time

Slide 1

Intro/Hook

Absolute Value Review.

Students recall the previous lesson
and the knowledge they already
have about absolute values by
responding to each question when
asked.

Ask students to recall the last lesson
by answering the following
questions (read aloud):

-What level does absolute value
belong to in the Order of
Operations?

Students can provide their answer
either in the chat or verbally.

Look for the following answers:
-What are the three main steps we
must think about when solving
absolute value equations?

-the grouping level

-isolate, split, solve
-Why do we split the equation into
two true scenarios? Why are both
scenarios true?

-a solution can be the absolute
value of a positive or a negative
scenario.
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Time

Display a review example with the
steps for solving displayed
alongside.
Slide 2

Display the slide with practice
questions. Review the 3 steps for
solving by reading out loud.

Time

Give students 7 minutes to practice
and review solving absolute value
equations with two solutions before
displaying the solutions. When time
is up, choose 1-2 to review based
on student need.
Slide 3

Introduce students to the possibility
of single or no solution responses
for absolute value equations.

Display the graph of an absolute
value equation. Discuss features of
the graph and how it appears as a
“V” shape.

Students review the steps.

Students complete the practice
problems on their page then submit
their answers through the private
Zoom chat.

Students make observations about
the absolute value graph during the
discussion. Students can share their
observations in the chat or out loud.

Students consider the 4 scenarios
and share their observations and
predictions based on the image of
the graph and the equation of the
graph.

Show students the equation that
creates this graph.
Look for answers:
Ask students to consider 4
scenarios by looking at the graph
and the equation:

•
•
•
•

-2 and 2
-4 and 4
0
No possible Xs

-If y is 2, which values of x are
possible?

-If y is 4, which values of x are
possible?

-If y is 0, which values of x are
possible?

Students observe the special cases
that cause absolute value equations
to have either 1 or no solutions.
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-If y is -2, which values of x are
possible?

Time

Point out that the answers to the
first two are familiar with two
solutions. The third only has a
single solution because it is at the
bottom of the “V” shape. The
fourth has no solutions because that
y value does not appear on the
graph.
Slide 4

Show students with the annotation
tool that we now have a checkpoint
in our 3 steps for solving. Point out
on the slide that after step 1 (isolate
the absolute value) we want to
check for either of our special
cases. If the isolated absolute value
equals 0, we can’t set up a positive
and negative case which means we
will only get one solution. If the
isolated absolute value equals a
negative number, this is no longer a
true statement and we get “no
solutions”

Students review the steps with the
new information.

Students attempt the practice
problems and report their answers
in the zoom chat.

Students then try the practice
problems. Let students know that
there is a mixture of 2, 1, and no
solutions. Once time is up, choose
2-3 to review based on student
need.
Slide 5

Display the ACT and SAT practice
question.

Ask students to try the ACT
question. Point out that they are
asking for the simplification of an
expression. Review the solution.

Ask students to try the SAT
question. Point out that they are

Students try the practice problems
on their own page and submit their
answers to the zoom chat.
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asking for the solution of an
equation. Review the solution.

Math Lesson Plan 3
Lesson/Title Exponent Rules Part 1
Lesson 1 of 2
Standards

CCSS.MATH.CONTENT
.8.EE.A.1
Know and apply the
properties of integer
exponents to
generate equivalent
numerical
expressions. For
example, 32 × 3-5 = 3-3
= 1/33 = 1/27.
Procedure: Teacher Does
7 min

Time Allotted For Lesson
Central Focus: Students can choose and apply the correct exponent rule to
simplify an expression.

Learning Targets: Students understand the intuition behind the product
rule, quotient rule, power rule, power of product rule, and power of a
fraction rule.

Procedure: Student Does
Slide 1

As students are joining the meeting,
display the opening question. Ask
students to consider their answer to
the question: “Using personal
experiences and words, explain
what it means to simplify an
expression.”
Time

Students recall their prior
knowledge about simplifying
expressions.

Students provide their answer in the
zoom chat or out loud.

Slide 2

Display the graphic organizer. Tell
students they will need to copy the
organizer structure on their own
piece of paper. Give students plenty
of time to fill in all the areas
already shown. Allow students to
complete this step before moving
on so they are not distracted by
copying future lines while we are
discussing the missing information.

Students create their graphic
organizer and fill in the information
already provided.
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Time

Slide 2 Cont.

Using the annotation tool, complete
the graphic organizer for the
following rules: product rule,
quotient rule, power rule, power of
product rule, and power of a
fraction rule.

For each rule, break down the
intuition behind the rule. Do this by
expanding exponents into
multiplication problems and
canceling using division where
applicable. Use these examples to
show how rules that add and
subtract exponents make sense. Ask
students to copy these explanations
into their organizer.

Time

Ask students to complete the last
box on their own and share their
proposed answer for each example
showing that they can apply the
rule.
Conclusion/Exit

Remind students that they will need
their organizer next week. Their
homework is to not lose it.

Students follow along with the
demonstrations. When I ask for
suggestions or small pieces of
information to encourage
engagement, students respond.

Students attempt the example
problems and share their solutions
with me in the zoom chat.

Conclusion/Exit

Students ensure me they will not
lose their graphic organizer.

Math Lesson Plan 4
Lesson/Title Exponent Rules Part 2
Lesson 2 of 2
Standards

CCSS.MATH.CONTENT
.8.EE.A.1
Know and apply the
properties of integer
exponents to
generate equivalent
numerical
expressions. For

Time Allotted For Lesson
Central Focus: Students can choose and apply the correct exponent rule to
simplify an expression.

Learning Targets: Students understand the intuition behind the product
rule, quotient rule, power rule, power of product rule, and power of a
fraction rule.
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example, 32 × 3-5 = 3-3
= 1/33 = 1/27.
Procedure: Teacher Does
7 min

Procedure: Student Does
Slide 1:

Bell Ringer: Using personal
experiences and words, explain
what it means to simplify an
expression.

Ask students to get out the graphic
organizer we started in the last
class.

Time

Students consider the Bell Ringer
for the day.

As they consider the question,
students gather the materials
needed for class (graphic organizer
from previous lesson and a pencil).

Students can raise hand to share
their answer to the Bell Ringer
Question.

Look for students that have their
organizer ready to go. Students
without their organizer should take
notes during class then be assigned
the organizer outside of class.
Slide 2:

Before showing the video, inform
students that they will see a
method of thinking that explains
both the zero exponent rule and the
negative exponent rule. Ask
students to take notes in their
graphic organizer third column for
zero exponent and negative
exponent.

Students add notes to graphic
organizer while watching the
video.

Show student the Khan academy
video on the intuition behind the
zero exponent rule and the negative
exponent rule.

Students will update notes during
clarification.

Check for student understanding.
Choose two students to share what
they wrote from the video. Look
for student explanations that
contain the example from the video
and that “go backwards” by
dividing by the base each time
instead of multiplying by the base
as we would in exponent
progression.

Some students may choose to share
or will be encouraged to share the
notes they took.
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Clarify on screen with the zoom
annotation tool. Give students a
chance to update notes if needed.

Time

Add the intuition for the fractional
exponent rule and why the
numerator ends up inside the
radical.
Slide 3:

Ask students to gather an additional
paper for their practice problems.
Let them know they will be turning
in their practice problems and their
graphic organizer to an Edmodo
assignment.

Assign each student a practice
problem to start with. Ask students
to simplify their practice problem
and record in list form the
exponent rules they used to get their
answer. Ask students to use Zoom
private message to check answer
with teacher. Look for correct
answers and listed rules that make
sense for the problem. If a student
is incorrect, provide feedback and
ask them to try again.

Students collect materials.

Students will work out their
assigned practice problem and list
the exponent rules they used.
When complete, students will
submit their answer to the teacher
through a private Zoom chat. If
they do not get the correct answer,
they receive teacher feedback and
try again.

When they get the correct answer,
they begin work on the other
practice problems.

When they get their assigned
problem correct, direct student to
work on the remaining problems
and continue to document the rules
they use for each problem.
Slide 3 Cont.

When all students have completed
their practice problem correctly,
ask students to share their results
and justify by sharing the list of
rules they used to get their answer
and how they used them. If more
than one student was assigned the
same problem, ask one to share and
the other to

Each student will share their answer
and their justification either by
voice or chat.

Students will take turns, facilitated
by the teacher.
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agree/disagree.

Time

Look for students that can explain
where and how they used each of
the exponent rules they listed. Ask
questions to draw these answers
out when needed: “how did you use
the zero exponent rule?”, “which
rule did you use first?”, “how did
you do...?”
Conclusion/Exit

Summarize the lesson by referring
to the graphic organizer and
reminding students that they had to
use multiple rules to simplify the
expression provided in their
assigned practice problem.

The teacher may ask questions and
the student will answer as they
come up.

Conclusion/Exit

Students respond to the closing
question. Students submit work to
Edmodo.

Ask students to hold up fingers or
type in the chat how many
different rules they had to use to
simplify their expression. Point out
that we all had to use multiple rules
working together.

Remind students to submit work to
Edmodo. Excuse the class.

Math Lesson Plan 5
Lesson/Title Exponent Rules Part 3
Lesson 3 of 3
Standards

CCSS.MATH.CONTENT
.8.EE.A.1
Know and apply the
properties of integer
exponents to
generate equivalent
numerical
expressions. For
example, 32 × 3-5 = 3-3
= 1/33 = 1/27.

Time Allotted For Lesson
Central Focus: Students can choose and apply the correct exponent rule to
simplify an expression.

Learning Targets:

Students can choose and apply the
correct exponent rule to simplify an
expression.
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Students can justify their answers by
identifying the rules they used.
Procedure: Teacher Does
7 min

Procedure: Student Does
Intro/Hook: Slide 1

Intro/Hook

Exponent Rule Recap

Students share their thoughts on
which rules they understand versus
which they do not.

Display exponent rules. Ask
students to share in the zoom chat
which exponent rule makes the
most sense and which exponent rule
makes the least sense.

Time

Discuss these rules with students.
Note common rules that students
are struggling with. Explain and
answer questions before moving on.
Slide 1 Continued

Model the practice problem
activity. Show students how to
recognize the exponent rules in the
examples. Show students how to
justify their steps by naming the
rules they are using. Include
students in the process by asking
them for suggestions on which rule
to use first, next, etc.

Time

Students refer to their already
created graphic organizer and
observe the modeling and follow
along on their own page.

Students offer suggestions when
prompted by the teacher.

Demonstrate the thinking and
recording that is expected for the
practice problems on the next slide.
Slide 2

Display the practice problems and
ask students to practice on their
own page. There are a variety of
challenge levels. Ask students to
choose at least 3 questions to try at
the levels they are comfortable.

Time

Students ask questions as needed.

Check students’ work by asking
them to post their answers in the
zoom chat.
Conclusion/Exit

Students choose 3 practice
problems based on their comfort
level.

Students attempt the practice
problems on their own page and
report answers in the Zoom chat.

Conclusion/Exit
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Conclude by asking if students had
any lingering questions. Use this
information to determine if the
groups are ready to move on from
the topic.

Students can ask any more
questions they have.

Math Lesson Plan 6
Lesson/Title: Standard Form and Quadratic Formula
Lesson 1 of 2
Standards

Time Allotted For Lesson
Central Focus: Recognizing standard form and using the Quadratic
Formula.

Learning Targets: Students can identify the standard form of a quadratic.

Procedure: Teacher Does

Students can apply the quadratic formula.
Procedure: Student Does

Time

Intro/Hook: Slide 1

Intro/Hook

Introduce students to the slide and
ask them to consider the opening
challenge question.

Students observe the slide and think
about their answer to the opening
question.

Consider the following: How can
you adjust the following equation
so it is set equal to 0?

Students provide their guesses in
the Zoom chat or by making
suggestions out loud.

Time

This question will build a
foundation for students to
understand that standard form
equals 0 and that we can easily
make a quadratic standard form
with some algebraic rearranging.
Slide 2

Display the graphic that shows the
relationship between standard form

Students explore the graphic with
the teacher.
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and the quadratic formula. Ask
students to consider the following
questions and they explore the
relationship between the standard
form and the quadratic formula:

10 minutes

-What relationship do you see
between the two? Look for answers
that note the appearance of the
repeated letters. Highlight how each
letter matches up with multiple
locations in the quadratic formula.
-Do you think it is important the
Standard form is equal to 0? Why?
Look for answers that note if it did
not equal 0 our value for “c” would
be wrong.
-What operations do you see in the
Quadratic Formula? Look for
answers of subtraction, exponents,
multiplication, division, plus/minus,
and square root. Focus on the
plus/minus and square root symbols
to make sure students know what
they are and how to use them.
Slide 3

Display the example video of using
the quadratic formula. Pause the
video to highlight:

-the proper set-up for the quadratic
formula.

-The order of operations within the
quadratic formula

Time

Students provide answers to the
questions as the class thinks
through the relationships and
structures of standard form and the
quadratic formula.

-The split of the plus/minus into
two answers
Conclusion/Exit

Display the homework slide and the
practice activity. Explain the
instructions:

As the video plays, students
consider the following questions:

-Is the quadratic already in standard
form?
-Does the quadratic already equal
0?
-Which parts of the quadratic are
substituted into the formula?
-Where does the presenter start in
the quadratic formula?
-How does the presenter handle the
plus or minus operation in the
quadratic formula?
Conclusion/Exit

Students listen to instructions and
participate in the modeling.
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-For each quadratic, solve using the
quadratic formula then match your
answer with the word bank to fill in
the blanks in the story.

Model the completion of one with
students.

Ask students to try the next one and
report their answer in the chat.

Conclude by assigning the
homework on Edmodo to complete
the activity before the end of the
week.

Students try one on their own and
report their answer in the zoom
chat.

Students complete the assignment
on Edmodo.
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APPENDIX C
Social Studies Lesson Plans
Social Studies Lesson Plan 1
Lesson/Title: Communication Technology: Mail Systems
Lesson 1 of 7

Time Allotted For Lesson: 30
minutes

Standards

Central Focus

HS.57 Analyze the historical
development and impact of major
scientific and technological
innovations, political theory, and art
and literature.

How has communication technology changed the way we share
information?

Learning Targets

Procedure: Teacher Does

Identify and Analyze the changes in communication caused by the
invention of mail systems.
Procedure: Student Does

Time
Time

Intro/Hook
Slide 1

Short lecture about the history of
postal systems.

Time

Highlight that they are probably
older than students may think.
Focus on some non-western
contributors to postal systems.
Slide 2

Time

Ask students to brainstorm different
methods that people can send a
written message. Ask students to
add their brainstorm ideas to the
Google Slide with text boxes.
Slide 3

Mini-lecture on the Pony Express.
Highlight the positives such as
speed and how the organization
pulled it off. Discuss the negatives

Intro/Hook
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Time

such as the high cost of using the
Pony Express. Point out how that
cost limited the type of people who
could use the service.
Slide 4

Time

Share with students that the Pony
Express failed pretty quickly. Ask
students to brainstorm reasons why.
Slide 5

Primary Source Analysis

Time

Have students used the previously
introduced framework for analysis.
Ask students to think, write, and
then share out loud their thoughts.
Slide 6

Ask students to think about our
central focus question in the
framework of postal systems. Ask
students to add their thoughts using
comments.

5 minutes

“How has this technology changed
over time? How did this
information change the way
information is shared?”
Conclusion/Exit
Slide 7

Final question

Ask students to consider the
importance of a postal system to
our communities.

“Do we still need a postal system
for delivering information? Explain
your reasoning.”

Conclusion/Exit

Students respond to the final
question verbally.
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Social Studies Lesson Plan 2
Lesson/Title: Communication Technology: Mail Systems
Lesson 2 of 7

Time Allotted For Lesson: 30
minutes

Standards

Central Focus

HS.57 Analyze the historical
development and impact of major
scientific and technological
innovations, political theory, and art
and literature.

How has communication technology changed the way we share
information?

Learning Targets

-Students can recognize the telegraph and the specific operation
requirements such as Morse Code.

-Students analyze the laying of the transatlantic telegraph cable and
discuss what it means for global relations.

Procedure: Teacher Does

-Students analyze a primary source for context and meaning.
Procedure: Student Does

Time
Time

Intro/Hook
Slide 1

Intro/Hook

Verbally remind students about last
week’s topic and the primary
source we looked at that showed
the telegraph line overcoming the
Pony Express as the fastest way to
deliver news and information.

Students respond to reminder
questions verbally or in Zoom chat.

Look for recollection of the topic
(verbal, physical, or typed ques). If
recollection is low, flip back to the
slide to remind students.

Have students participate in a
brainstorm activity as they imagine

Students respond to brainstorm
slide as either a text box entry or a
comment.

Students may ask questions or share
their thoughts outloud.
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Time

from a first-hand perspective the
ways this “new” technology could
be used. Look for suggestions that
indicate student understanding of
not only personal use but industry
use. Remind students to think of
industries such as news, politics,
military, manufacturing, education,
etc. as needed.
Slide 2

Briefly cover the invention of the
telegraph and Morse Code. This
information is primarily for
context. Show students the image
showing the different “characters”
in Morse Code. Ask students to try
Morse code by writing or tapping
their name.

Time

Look for participation. Ask students
to verbally (or with Zoom chat)
discuss how this mode of
communication differs from modes
they are used to in their life. Look
for descriptions that indicate
changes in convenience of
communication technology.
Slide 3

Present mini-lecture slide on the
Transatlantic Telegraph cable.
Show students the map and the
locations that were connected
(Newfoundland and Ireland).
Present to students that the first
message was sent by Queen
Victoria to President Buchanan and
was, in nature, a greeting and words
of pleasantries.

Look for students with questions or
confusions by pausing and asking if
clarification is needed. It is difficult
to look for facial ques when most
students choose to have cameras
turned off.

Students show engagement by
participating in the activity. They
can choose to either write (type) in
morse code, or demonstrate by
turning off their microphone and
tapping their name in Morse code.

Other students can try their best at
reading other students’ Morse
Code names.

Where needed, students ask
questions and respond to any
engagement checks with a thumbs
up or “yes” in the chat.
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Time

Slide 4

Present the primary source. Remind
students of our primary source
analysis framework and review the
steps both verbally and in text.

Share the Google Form with
students to complete their primary
source analysis.

Look for students with questions or
confusions by pausing and asking if
clarification is needed It is difficult
to look for facial cues when most
students choose to have cameras
turned off.

Time

Students then use the Google Form
to complete the 4 steps of primary
source analysis.

When complete, they can submit
the form. If more time is needed,
students can save the form for
completion after class.

Look for answers that show
students are making observations
first, then assumptions/conclusions
second (I see there are two boats in
the background, I think those are
the boats that put down the cable).
Conclusion/Exit

Share the final question with
students in text and verbally.
Provide sentence stems in text and
verbally.

Instruct students to respond to
question in the form of a comment.
Look for students using the
sentence stems. If stems are not
used, look for similar structure.
Student answers should identify a
group or individual and how they
might have been impacted by a
technology that allowed
information to spread much faster
than before.

Social Studies Lesson Plan 3

Students begin by presenting their
thoughts verbally or in the Zoom
chat.

Students add a comment to the
Google Slide to respond to the
question.

If needed, students can use the
sentence stems provided to get
their ideas started.
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Lesson/Title: Communication Technology: Radio
Lesson 3 of 7

Time Allotted For Lesson: 30
minutes

Standards

Central Focus

HS.57 Analyze the historical
development and impact of major
scientific and technological
innovations, political theory, and art
and literature.

How has communication technology changed the way we share
information?

Learning Targets

Time

Identify and Analyze the changes in communication caused by the
invention of the radio.
Procedure: Student Does
What will I watch for to know that
students are engaged/learning
Intro/Hook
Intro/Hook

Time

Slide 1

Procedure: Teacher Does

Ask students to participate in the
poll:

“Do you listen to the radio”

If they answer yes, ask students to
elaborate and share the places and
reasons they still use the radio.

Time

If they answer no, ask students to
discuss the technology that they use
in place of the radio.
Slide 2

Time

Mini-lecture on the development of
the radio and the early applications.
Slide 3

Continue mini-lecture on the
commercialization of radio. Discuss
the ways radio was used for news
and entertainment. Show pictures of
people listening to the radio in their
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15 minutes

living rooms and ask students to
make observations about the
pictures.
Slide 4

Radio Broadcast Activity.

Students will have the choice of one
of three radio broadcasts to listen
to. As they listen they will answer
the questions on the following
Google Form:
https://docs.google.com/forms/d/e/1
FAIpQLSdSDKNUXzA9no0FSVz
918YeV37mq4xYBBYxWNf8sJ7a
xOJWEw/viewform

Students choose which broadcast
they would like to listen to.

Students open the Google Form.

Students listen to recommended
excerpts from the broadcast and
respond to questions on the Google
Form.

The broadcast choices are FDR
Fireside Chats, War of the Worlds,
and BBC News Reports.

Once students choose their
broadcast, help them access a
breakout room with students that
chose the same broadcast so they
can discuss their thoughts after
listening.

Time

Students do not have to listen to the
full broadcast. Help students pick a
small portion to listen to (written on
the corresponding Google Slide).
Conclusion/Exit
Slide 5

Final question

Ask students to consider the central
focus through the topic of the
telegraph.

“Do you think the entertainment
value brought by the radio impacted

Conclusion/Exit
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the way people share information?
Why or Why not?”

Ask students to respond with a
comment on the slide.

Social Studies Lesson Plan 4
Lesson/Title: Communication Technology: Television
Lesson 3 of 7

Time Allotted For Lesson: 30
minutes

Standards

Central Focus

HS.57 Analyze the historical
development and impact of major
scientific and technological
innovations, political theory, and art
and literature.

How has communication technology changed the way we share
information?

Learning Targets

Procedure: Teacher Does

Students can write a conclusion supported by 2 facts or reasonings
Procedure: Student Does

Time
Time

Intro/Hook
Slide 1

Engage students by asking them to
consider the following question in
preparation for today’s learning
target:

“What are some ways you can
support a conclusion or argument?
Think about an example of a time
you supported a conclusion or
argument.”

Time

Help students come up with
examples from their personal life or
other class in which they had to
support an argument and have them
discuss the ways they did that.
Slide 2

Intro/Hook
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Time

Show students 4 examples from the
previous class of answers that were
decent. Discuss how the answers
respond to the question and point
out the details in each answer that
show this. Mainly focus on the two
parts of response + support for
response.
Slide 3

Students will be given a chance to
revise their answer from the last
week. Show them how to scroll
back a few slides to see what their
answer was first. Then have
students look at the provided
“Checklist for Success” to help
revise their answer. Explain the
parts of the checklist and the
sentence stems provided on the
slide.

Time

Ask students to rewrite their
response as a comment on this
slide.
Slide 4/5

Mini-lecture on major moments in
TV (with a twist).

Time

Select students to read each section
of TV history outloud. Ask for
volunteers, but you may have to
call on students if no one
volunteers. Ensure that a new
student reads each section. After
each reading, clarify any details or
questions that students may have.
Conclusion/Exit
Slide 5

Final question

Conclusion/Exit
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Ask students to consider the central
focus through the topic of the
television.

“Discuss how the popularization of
television changed the way people
shared or received ideas and
information. Support your
discussion with two examples.”

Provide a “checklist for success”
that includes an outline students can
follow for their response as well as
sentences stems

Ask students to respond on
Edmodo.

Social Studies Lesson Plan 5
Lesson Plan

Teacher Candidate: Jessica Schimmoller Date of Lesson: 3/2/21

Lesson Title/Description:
Communication Technology: Internet Part 1
Lesson # 1 of 3

Time Allotted for this Lesson: 40 minutes

Standards:
HS.57 Analyze the historical development and impact
of major scientific and technological innovations,
political theory, and art and literature.

Central Focus:
Identify and analyze how
communication technology has
changed the way information is
shared.

Learning
Targets:
Students can
identify and
describe two
ways groups
and individuals
use the internet
to share
information.

Pre-Requisite Knowledge and/or Skills: Students are expected to have familiarly with internet usage for this
lesson. Their familiarity can be with both personal and academic usage. Students are expected to write about their
observations using digital formats such as comments on Google Slides.
How I know the students have this: I know students have these skills and familiarity because I work with them
weekly in the internet environment which means they all have used the internet for academic work at least. I
know my students can write about their experiences using comments on Google Slides because we have done this
practice in previous lessons.
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Academic language that will be used in lesson: Identify and Describe
Strategies and opportunities for supporting academic language: The brainstorming activity and the reading
activity supports the “Identify” function. The outline and the sentence stems support both the “Identify” and the
“Describe” function.
Connections to students’ “Funds of Knowledge”/assets, prior knowledge, and or/interdisciplinary connections
that will be made during the lesson: The focus on identifying the many uses of the internet means that students
will have ample opportunity to connect the lesson to personal prior knowledge about how they use the internet or
have observed it being used by others.
How have you addressed the needs of diverse learners ? (Ex: IEPs, 504s, linguistic & cultural diversity, students
without prerequisite knowledge, etc.)
This class has one student on an IEP. The student’s IEP suggests providing instructions in both written and verbal
form. Additionally, the student requires outlines to support writing activities. I have provided both of these
supports to all students and integrated throughout the lesson as a way to practice an inclusive education
environment.
What technology supports or integration are included in this lesson? The lesson is provided through an online
platform (Zoom). Students can use their personal microphone to communicate as well as the Zoom chat features.
Students will be using Google Slides and will have edit access to the slides so they can add text and comments
when needed.
Materials/Equipment/Supplies/Technology/Preparation: Zoom, Google Slides with student edit access, Edmodo
student access (this is where students can open the Google Slides).
Procedure: TEACHER DOES…
Procedure: STUDENTS DO…
Include “look fors” and other ways you’ll observe
Include evidence of student
and check with students to be sure they are engaged
engagement that you’ll include /
in the learning.
watch for to monitor student
learning
Time

Motivation/Hook: Slide 1

Motivation/Hook: Slide 1

Share screen. Ask students to open the slides from the
link in the chat or Edmodo. Ask students to brainstorm
personal answers to the following question:

Students will brainstorm their
personal answers to the question.

“How do you use the internet? If there is more than one
way, how many ways can you think of?”
Look for student answers either verbally or written in
the chat. Look for answer that reflect student
experiences with the internet (online learning, social
media, email, information gathering, entertainment,
etc.)

Students will show they have done
this by responding verbally or in
chat on Zoom to share their
personal experiences with using the
internet.
Students can also show they are
engaged by responding to further
questions from the teacher or other
students to expand on their original
answers.
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Teaching OR Group OR
Independent Application: Slide 2

Teaching OR Group OR
Independent Application: Slide 2

Ask students to expand on their brainstorm by
categorizing internet usage into two boxes: High
School Students and Other Groups and Individuals

Students will show they are
engaged by adding their personal
answers from the opening
brainstorm to the box titled High
School Students.

Look for students who have added their personal uses
to the correct side of the slide. Encourage them to come
up with something different for the other side.
Look for new examples from the previous brainstorm
(shopping, sales, services, marketing, etc.)

Students will show they are
engaged in expanding their thinking
by adding different examples of
internet usage to the box titled
Other Groups and Individuals.
Students will add this information
by adding text boxes to the Google
Slide and moving the text to the
correct box.

2 min

Teaching OR Group OR
Independent Application: Slide 3

Teaching OR Group OR
Independent Application: Slide 3

Display the slide with the learning target. Read the
target out loud and state that this is the goal for the
class.

Students read and listen to the
learning target for the day.

Look for student questions about the learning target
though Zoom video, audio, or chat.

Students can show they are engaged
by asking questions about the
learning target.

Teaching OR Group OR
Independent Application: Slide 4/5

Teaching OR Group OR
Independent Application:

Direct students to view slides 4 and 5 on my shared
screen. Call on students or ask for volunteers to read
each section of “Important Moments in Internet
History.” There are 6 sections total so 6 students
should be chosen to read.

Students read/listen to each section.

Look for students volunteering to read certain sections.
Look for students that need support
reading/pronouncing words and assist. Look for
students that can expand on the topic presented with a
personal experience, question, or understanding.

Students will show they are
engaged by participating in the
reading when they volunteer or are
asked.
Students can show they are engaged
by asking questions after each
section or participating in
comments and discussions about
each topic.
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Closure: Final Question Slide 6

Closure: Final Question Slide 6

Read the final question out loud as students read the
question on the slide:

Students respond to the final
question by adding a comment to
the Google Slide.

“Identify and describe two ways groups and individuals
use the internet to share information. Additionally,
include your thoughts on the positives and negatives of
these options.”
Read the outline and sentence stems provided on the
same slide out loud as students read the same
information on the slide. Ask students to respond to the
question with a comment on the Google Slide.
Look for responses that follow the format provided by
the outline. Responses should have two examples and
an element of personal opinion for each. Responses
should include examples that came up during this
lesson (brainstorms or reading).

Students will show they are
engaged by adding their thoughts to
the Slides as a comment.
Students will show they have
understood the learning objective
by providing an answer that
includes the identification and
description of two examples.
Students can show they were
engaged by using examples that
came up in the brainstorming
activity or the readings during the
lesson.

EXTEND: Ask students that finish quickly to respond
to another student by letting them know if they agree or
disagree with the positives/negatives they present.

Students can show further
engagement by responding to a
classmate with agreement or
disagreement.
Key assessments and assignments that provide evidence of student engagement and learning collected during/as a
result of this lesson: Brainstorming and writing response. The brainstorming is a pre-assessment to check for prior
knowledge about internet usage. The writing response is a check for understanding of the learning target.

Social Studies Lesson Plan 6
Lesson Plan

Teacher Candidate: Jessica Schimmoller Date of Lesson: 3/9/21

Lesson Title/Description:
Communication Technology: Internet Part 2
Lesson # 2 of 3

Time Allotted for this Lesson: 40 minutes

113
Standards:
HS.57 Analyze the historical development and impact
of major scientific and technological innovations,
political theory, and art and literature.

Central Focus:
Identify and analyze how
communication technology has
changed the way information is
shared.

Learning
Targets:
Students can
analyze two
ways the
internet is used
to share
information and
compare them to
other
technologies.

Pre-Requisite Knowledge and/or Skills: Students will need knowledge of communication technologies other than
the internet. Students will need to have already identified some ways the internet is used to share information.
How I know the students have this: In the previous lesson each student identified and described two ways the
internet is used to share information. The responses were collected as comments on previous Google Slides.
Students have completed 4 previous lessons discussing communication technologies before the current unit on the
internet.

Academic language that will be used in lesson: Analyze and Compare
Strategies and opportunities for supporting academic language: The graphic organizer and group work will give
students the chance to practice analyzing through guided group discussion on a topic. The graphic organizer
specifically asks for students to produce a comparison as part of their analysis.
Connections to students’ “Funds of Knowledge”/assets, prior knowledge, and or/interdisciplinary connections
that will be made during the lesson: Students will be encouraged to focus on communication activities that are
familiar to them. This will give students the opportunity to analyze the ways that they use technology compared
to others.
How have you addressed the needs of diverse learners ? (Ex: IEPs, 504s, linguistic & cultural diversity, students
without prerequisite knowledge, etc.)
This class has one student on an IEP. The student’s IEP suggests providing instructions in both written and verbal
form. Additionally, the student requires outlines to support writing activities. I have provided both of these
supports to all students and integrated throughout the lesson as a way to practice an inclusive education
environment.
What technology supports or integration are included in this lesson? The lesson is provided through an online
platform (Zoom). Students can use their personal microphone to communicate as well as the Zoom chat features.
Students will be using Google Slides and will have edit access to the slides so they can add text and comments
when needed. Students will also be provided with a group copy of a Google Doc that they will all have edit access
to.
Materials/Equipment/Supplies/Technology/Preparation: Zoom, Google Slides with student edit access, Edmodo
student access (this is where students can open the Google Slides), student copies of the graphic organizer (one
per group) created and ready to be shared with edit access.
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Procedure: TEACHER DOES…
Include “look fors” and other ways you’ll observe
and check with students to be sure they are engaged
in the learning.
Time5 min

Motivation/Hook: Slide 1
Share screen. Ask students to open the slides from the
link in the chat or Edmodo. Ask students to consider
the following as others are logging in to class:
“Take a moment to recall the two uses of the internet
you identified during class last week.”

2 min

Procedure: STUDENTS DO…
Include evidence of student
engagement that you’ll include /
watch for to monitor student
learning
Motivation/Hook: Slide 1
Students open the slides. Students
will recall their answer from the
previous class. They can look at the
previous slides if they need a
reminder.

Look for answers either verbally or written in the chat.
Look for answer that reflect student responses from the
previous class.

Students will show they have done
this by responding verbally or in
chat on Zoom to share the uses they
identified.

Teaching OR Group OR
Independent Application: Slide 2

Teaching OR Group OR
Independent Application: Slide 2

Display the slide with the learning target. Read the
target out loud and state that this is the goal for the
class.

Students read and listen to the
learning target for the day.

Look for student questions about the learning target
though Zoom video, audio, or chat.

Students can show they are engaged
by asking questions about the
learning target.

115
12
min

Teaching OR Group OR
Independent Application: Slide 3/4

Teaching OR Group OR
Independent Application: Slide 3/4

Explain the instructions for the activity. Students will
be placed in small groups in a breakout room. While in
the room each group will work on the same document
to build their analysis and comparison of two
technologies and how they can be used differently to
accomplish two information sharing activities.

Students listen to instructions while
reviewing the preview of the
graphic organizer provided on the
slide. Students can show they are
they are engaged by asking
questions while instructions are
being presented.

Provide the instructions verbally by reading the
instructions written in the graphic organizer. Model the
completion of a column with the class. Ask if students
have any questions about the activity. Prompt students
to explore the provided tools that will help them with
the activity. Students can use the slides from previous
classes as well as additional resources provided in the
text set linked to slide 4.
Place students into breakout rooms and provide each
group with their already created copy of the graphic
organizer template. Create ahead of time so they can be
shared easily at this time.

15
min

Teaching OR Group OR
Independent Application: Slide 3/4 Cont.
As students work, switch between breakout rooms
frequently to observe interactions, clarify instructions,
and answer questions.
Look for students participating both verbally and by
adding to the document. If students are not
participating, check in with them through Zoom chat
(or verbally if appropriate) and encourage them to
contribute their ideas.
Look for discussions and responses that demonstrate
students are analyzing the different technologies and
uses. Students should demonstrate this through
questions, adding details, asking for further thoughts,
in depth descriptions, and unique interpretations.

Students work in breakout rooms
together to complete the organizer
provided by the teacher. Each group
will share a Google Doc that all
students have edit access to.
Students can explore the resources
provided for inspiration.
Students will show they are
engaged by discussing the sections
of the graphic organizer with each
other. Students will also show
engagement by adding their ideas to
the organizer.
Teaching OR Group OR
Independent Application: Slide 3/4
Cont.
Students continue to work on
completing the graphic organizer in
their groups.
Students will show engagement by
participating in discussion and by
adding to the document. Students
can also respond to teacher inquiry
and prompting to show
engagement.
Students will show understanding
of the learning target by
demonstrating:
• Analysis of the
technologies and uses
through discussion,
questioning, details,
thorough descriptions, etc.
• Comparisons of different
technologies and how they
accomplish similar
communication goals.
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5
min

Closure:

Closure:

Close breakout rooms and bring students back to main
session.

Students return to main session.

Ask for one volunteer from each group to share one of
the comparisons they discussed.

One member of each group shares
one of the comparisons their group
discussed with the rest of the class.

Key assessments and assignments that provide evidence of student engagement and learning collected during/as a
result of this lesson: Group assignment and informal checks during work time. The completed group activity will
check for understanding of the learning targets as a group. The informal checks will check for understanding of
learning targets for individuals as needed.

Social Studies Lesson Plan 7
Lesson Plan

Teacher Candidate: Jessica Schimmoller Date of Lesson: 3/16/21

Lesson Title/Description:
Communication Technology: Internet Part 3
Lesson # 3 of 3

Time Allotted for this Lesson: 40 minutes

Standards:
HS.57 Analyze the historical development and impact
of major scientific and technological innovations,
political theory, and art and literature.

Central Focus:
Identify and analyze how
communication technology has
changed the way information is
shared.

Learning
Targets:
Students can use
facts and details
to build and
support a
conclusion.

Pre-Requisite Knowledge and/or Skills: Students will need knowledge of communication technologies other than
the internet. Students will need to have already identified some ways the internet is used to share information.
How I know the students have this: In previous lessons students have practiced identifying and comparing
different communication technologies and their uses.

Academic language that will be used in lesson: Support, Conclude, Facts, Details
Strategies and opportunities for supporting academic language: The initial brainstorm activity will provide the
opportunity to check and generate facts and details before using them in the assessment to support a conclusion
they write for themselves.
Connections to students’ “Funds of Knowledge”/assets, prior knowledge, and or/interdisciplinary connections
that will be made during the lesson: Students will be asked to draw from prior knowledge presented during this
unit. Students will be practicing writing skills that are present in their English Language Arts courses.
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How have you addressed the needs of diverse learners ? (Ex: IEPs, 504s, linguistic & cultural diversity, students
without prerequisite knowledge, etc.)
This class has one student on an IEP. The student’s IEP suggests providing instructions in both written and verbal
form. Additionally, the student is most successful when provided outlines to support writing activities. I have
provided both of these supports to all students and integrated throughout the lesson as a way to practice an
inclusive education environment
Assessment Modification: to accommodate the student on an IEP I have provided the option to submit an outline
instead of a fully written piece.

What technology supports or integration are included in this lesson? The lesson is provided through an online
platform (Zoom). Students can use their personal microphone to communicate as well as the Zoom chat features.
Students will be using Google Slides and will have edit access to the slides so they can add text and comments
when needed. Students will be provided with a Googel Doc response template to type on for the assessment.

Materials/Equipment/Supplies/Technology/Preparation: Zoom, Google Slides with student edit access, Edmodo
student access (this is where students can open the Google Slides and submit final product), student copies of the
response template.

Time5 min

Procedure: TEACHER DOES…
Include “look fors” and other ways you’ll observe
and check with students to be sure they are engaged
in the learning.

Procedure: STUDENTS DO…
Include evidence of student
engagement that you’ll include /
watch for to monitor student
learning

Motivation/Hook: Slide 1

Motivation/Hook: Slide 1

Share screen. Ask students to open the slides from the
link in the chat or Edmodo. Introduce students to the
learning target for the lesson by displaying and reading
out loud. Look for student questions about the learning
target though Zoom video, audio, or chat.

Students open the slides. Students
read/listen to the learning target for
the lesson.
Students can show they are engaged
by asking questions about the
learning target.
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10 min

Teaching OR Group OR
Independent Application: Slide 2

Teaching OR Group OR
Independent Application: Slide 2

Read aloud the question displayed on the slide. Explain
to students that this is the final question for the unit.
Look for student questions about the question though
Zoom video, audio, or chat.

Students read/listen to the question
they will be answering later in
class. Students can show they are
engaged by asking questions to
clarify expectations.

“How has communication technology changed the way
we share information? Support your answer by
choosing two information-sharing activities and discuss
how technology progression has impacted these
activities.”
Guide students through a brainstorming activity. Ask
students to brainstorm and add to the slide with text
boxes. Students can contribute verbally and I will
transcribe the information to the slide. The categories
students will add to are:
- “Information-sharing activities you could write
about:”
-” Communication technologies you could write
about:”
- “Other connections and ideas you could write about
(examples, comparisons, impacts):”

Students add their thoughts to the
Google Slide using text boxes.
Students can show engagement by
adding information verbally or
through text boxes. Students can
demonstrate learning by adding
ideas that have been addressed in
previous lessons.

Look for brainstorm suggestions that reflect activities
and technologies that we have discussed in previous
lessons. Look for new ideas and encourage students to
explain.

3 min

Teaching OR Group OR
Independent Application: Slide 3

Teaching OR Group OR
Independent Application: Slide 3

Display the slide with the rubric. Read through the
rubric categories with the students. Highlight the
“meets” column and point out the elements you are
looking for in student answers.

Students read/listen to the rubric
information. Students can show
they are engaged by asking
questions about the expectations
listed in the “meets” column.

Look for student questions and opportunities for
clarification.
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min

Teaching OR Group OR
Independent Application: Slide 4

Teaching OR Group OR
Independent Application: Slide 4

Display the final instruction slide. Ask students to open
a copy of the response template by using the link on the
slide. Show students the template and the parts
provided: the question, an outline and “checklist for
success”, and a box for their response.

Students review instructions and
open a template for their response. I
will know students have done this
when I see their individual Google
cursor over the link. Students can
show they are engaged by asking
questions to clarify instructions.

Read the question again and give students another
chance to ask questions. When there are no more
remaining questions, provide independent work time
for students to write.
Modification: one student will need more time and
support for an assignment such as this. Let them know
they can start with an outline in class today and submit
that for credit.

15
min

Closure:
Check in with student progress. Students that finish
early can play the “Reality Check” game provided on
the instruction slide. This game will allow students to
explore their ability to spot legitimate news stories on
social media platforms. Students can play the game
until the class is excused. Students that need more time
can continue to work until the end of class. If they need
more time, give them 15 minutes after class to wrap up
before submitting to Edmodo and being excused.

Students write their response and
submit to Edmodo.
I will know students have engaged
with the learning target if their
provided response includes the
elements listed in the rubric with a
focus on the ability to form a
conclusion that is supported by
evidence in their writing.
Closure:
If a student completes their
response early, they may play the
“Reality Check” game until
excused.
If a student needs more time, they
can have 15 minutes after class to
complete the assignment and
submit it to Edmodo.

Key assessments and assignments that provide evidence of student engagement and learning collected during/as a
result of this lesson: The formal assessment of this unit is the written response in this lesson. This will be a check
for understanding of the final learning target as well as a check for understanding of previous learning targets
presented in the unit.
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APPENDIX D
Research Journals

Teaching Journal
February 2nd
Social studies went pretty well. I have been nervous about this unit since it will end in the three
lessons I will use for edTPA. This leads me to be pretty meticulous about planning. For this
lesson, I tried to focus on scaffolding and connecting students to their real-world experiences. I
accomplished this with brainstorming activities and a final question that asks students to think
about the need for a mail system in today’s world. Scaffolding was also presented with listed
steps that were included in the slide for primary resource analysis. I was disappointed that I ran
out of time for my final question about mail systems today. I had hoped this would be an
example of incorporating civic literacy. I wanted it to be a time for students to discuss their ideas
as they relate to their surrounding community.
In math we started a unit on absolute value expressions and equations. I expected this unit to be
mostly a review for students. So far, I feel my approach has been appropriate. My students seem
to have the amount of background knowledge I anticipated. They all recognize the symbols and
can recall working with them before. However, they did not know right away how to process
them. If I would have given a pre-test, they might have done pretty poorly. But I do see it coming
back to them quickly. The steps I provided were familiar to them and having the steps laid out
made it easy for students to re-access the skills they remember having. This unit is shaping up as
a perfect example for what I conceptualized this Algebra Concepts class to be; a review of the
Algebra skills that students know, but often get dusty over time. This would have been a great
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unit for a pre-test/post-test comparison because I will probably see a huge leap in understanding
once we complete the second lesson. Perhaps I will add a pre-test for tomorrow’s class to gather
this data.
February 3rd
I did not find the time to create a pre-test for my second class of math students. It was the first
Tuesday of the month last night which meant I was in a board meeting and just didn’t get around
to it. Regardless, it seems my second class of students is in a very similar boat to my first class.
Most of them remember vaguely how to process absolute values, but are grateful for the review.
Much like the first class, they responded well to the steps being provided and I saw much success
with student answers.
February 9th
My SS lesson was officially observed by my University Supervisor today. Because of this we
had an in depth discussion afterwards about the lesson. I was pleased to hear that the consensus
was that the lesson was very strong in general and all of my observers felt I had done a good job.
One area of improvement we discussed is adding engaging questions up front to better draw
students attention to the lesson. This is something that has come up in discussions with Karen
about my math lesson plans as well. We have discussed accessing prior knowledge with an
opening question. I’m starting to figure out that the question doesn’t always need to be elaborate
or require excessive effort from students as long as it is enough to accomplish some opening
thoughts that they can connect to their personal life/prior knowledge.
In math we wrapped up the absolute value unit. I feel as though I met my learning targets. I was
a bit nervous about explaining the single solution and no solution scenarios. It was important to
me while planning the lesson that I include visuals to support students in understanding the

122
“why.” I did this based on a prediction that it is common for students to get comfortable with
absolute value equations having two solutions for the most part that they may confuse
themselves when that isn’t possible. I added an image of an absolute value graph and asked
students to consider 4 scenarios based on the graph. One scenario guided students to the bottom
point of the graph where they noticed that there was only one possible x value at that point.
Another scenario had students look below the graph and notice that there were no x values below
a certain point that would be a solution because the graph doesn’t exist in lower than y=0. This
ended up being my favorite part of the lesson and I feel it served the intended purpose. I know
this because when I presented the numerical scenarios to look out for while solving, students
adopted the information with ease. They incorporated my new checkpoint into the 3 steps for
solving and were able to complete the practice problems. There was no push back on the
possibility of these two unique cases. One piece of feedback given at the end of class was to
include my check point in my 3 steps for solving and making it an official half-step in between
steps 1 and 2. I think this is a good idea and will add it to my slide.
February 10th
Another successful absolute value lesson. My second group of students is stronger than my first
so we were able to complete the lesson with more time at the end to focus on the SAT and ACT
questions. This brought up a discussion about differences students may see in the SAT and the
ACT. With the example provided in this lesson, we talked about how the SAT questions often
add a little bit of “flair” with an extra step or two. Students had a lot of questions about when and
why to take the SAT or the ACT. We talked about it for a while and I advised students to talk to
their Learning Coordinator about individual scenarios. Some students stayed after class to
continue asking questions. I enjoyed bring that extra element to my class today.
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February 16th
In math class, the focus was on scaffolding. I worked with students to create graphic organizers
around Exponent Rules. Students had to copy the names of the rules and the rules themselves.
Next, we looked at some sort of reasoning for why that rule works. Finally, students practiced a
simple problem that used the rule. The goal is to use this graphic organizer in next week’s lesson
to support students applying the rules to more complex scenarios. I am pleased with this graphic
organizer as a scaffolding tool. Students will be able to review their graphic organizers to
respond to the questions next week. Students responded well to creating the graphic organizer
and those that I can see on camera showed signs of copying and engaging. Perhaps it was a “me”
heavy lesson though with a lot of lecturing in between short student engagement opportunities.
Probably not my most engaging lesson, but I still think it resulted in a valuable tool for my
students.
In SS there was a bit of a flop. The radio broadcast activity did not work well in the virtual
environment. Students did not want to/understand how to engage in group work and discussion
in a virtual setting. I still think the activity would be great for an in-person setting and would
absolutely try again. If students were sitting in groups and listening to the same broadcast
together at the same time I think discussion would have been more likely as they completed their
responses to the reflection questions. For the final question, I did not get the responses I had
hoped for. Most students didn’t quite answer the question. Discussing with Karen afterwards led
to the idea of showing students what I would rather see in an answer next week and asking them
to rewrite their responses as an opportunity to practice these skills. One mistake I know I made
looking at my plans after the class is that I did not provide sentence stems for this question which
is something I have done in the past. Providing this group of students sentence stems (even when
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they don’t use them) seems to make a difference in their ability to form a well written answer
that responds to the question. The sentence stems seem to act as a piece of scaffolding that helps
students understand the question itself.
February 23rd
I had a bit of a planning epiphany this week. As I was working up my plans for this week (and
the following weeks) the concept of narrowed Learning Targets began to take hold. For my
Social Studies lesson this week I picked a goal. The goal was not content-specific. What I mean
by that is that my goal wasn’t to teach students about the history of Television and what it
changed. My learning target read as follows: “Students can write a conclusion supported by 2
facts or reasonings.” This shift in focus allowed me to focus on the skills students need to
support a claim instead of knowledge about Television history. Two of my slides did have
television history facts, but they were there to support my learning target. They were there to be
evidence that my students could use to support their claims. I think this could be an example of
civic literacy incorporation because students are practicing using reasoning from examples to
support a claim. I still need to review my students’ responses to my final question of the week,
but I am hoping I will get some insights into how well this worked.
*Edit* After reviewing my students’ work I noticed an overall improvement in responses. The
organization of responses followed the provided outline in a way that improved the quality of
responses and encouraged students to write more in response to the question. I think breaking
down the outline to show in a checklist form all the elements a student response needs to have
gave students an effective template to follow. The sentence stems provide a useful starting point
as well since I noticed most students used them in some capacity.

125
Math did not go as planned. I thought students were “getting” the exponent rules and that the
graphic organizer we have been creating would be a great support tool. But I was very wrong.
When we got to the end of the organizer and I began asking students to apply the rules I noticed
a lot of confusion. Students didn’t know how to apply more than one rule at a time (which is a
big part of this skill). It is rare that I don’t get a stingle student knowing what is going on. To
make matters worse, I was being observed for this lesson. I was totally blind-sided by my
students’ lack of understanding. I decided in class that we would need to dedicate another lesson
to this concept. After class my observing teacher pointed out that I handled the situation well.
That I assessed and acknowledged the need for more time on this concept. We talked about how
the nature of this class can sometimes put me in a situation where something I thought students
would know is very difficult and how I often have to adjust plans on the fly. My observers felt
that I had done well validating student attempts and staying positive despite the lack of progress
during the lesson. I was very pleased to hear that a positive learning environment was still
present even though the learning targets were not met. My attitude was encouraging to students
even when all the answers were wrong. I will be adjusting my class schedule to incorporate a
third lesson in this unit. I will go back to the drawing board to develop and provide more support
for students in this concept. I will then assess my improvements by asking students to attempt the
same practice questions again.
February 24th
No teaching today. Out sick. Based on discussion with my substitute, this class had a much better
time with the practice questions than the first class. I will need to do something slightly different
with them next week since they will not need the pure review I am planning for my other group.
I will most likely present the same review but create some challenging questions for them to try
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as extra practice. I do not wish to move them ahead quite yet since this would place my groups
out of synch.
March 2nd
I taught and recorded my first edTPA lesson today for SS. It went really well! I think I did well
touching on all elements needed for a good edTPA submission. Action Research goals were
unfortunately less on my radar. I do have a concept for a text set though. Next week I will be
asking students to compare their thoughts on the internet uses they identified this week to older
tech we have already covered in class. I’m thinking a text set that includes 2-3 sources about
each technology would be a good fit for this lesson. I could even aim to include stories or
examples from non-western locations to balance with the western focused direction this unit has
taken so far. Even with the lesson already mostly planned for edTPA, I want to add this element.
I also added a small civic literacy exercise at the end of class. I asked students to share their
thoughts on the positives and negatives of certain internet-based communications. I then asked
students to respond to each other’s comments by either agreeing or disagreeing. This didn’t go
stellar. The responses weren’t much more than “yes” or “I agree” but adding this gave me a
sense of where students are at with this type of skill. I would like to incorporate this again and
provide more structure (scaffolding) around providing valuable discussion responses.
March 9th
I was immensely impressed with my students in Social Studies today. In an attempt to
differentiate this week’s lesson from next week’s I adjusted the lesson plan to focus on a group
activity. I was nervous about this because I had never tried a group activity with these students
before and had it go well. Plus, I knew I would be recording this lesson for edTPA. I was very
fearful that students would not participate and the breakout rooms would be silent when I check
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on them. To prepare for this, I added very thorough details to the instructions and provided a
graphic organizer. I created stub organizers ahead of time so student groups didn’t waste time
waiting for one person to take initiative and create a new document copy. I planned a thorough
modeling of the activity. All of these decisions were made with the goal to avoid students joining
their breakout groups and immediately saying “I don’t know what we are doing” then sitting
there in silence until I explained it again. Whether it was my preparations to thank or my students
took pity on me as I recorded but they were wonderful! Both groups demonstrated good
discussion and teamwork as they completed the graphic organizer. This discussion didn’t
necessarily focus on resolving conflicting perspectives, but they did share ideas and work toward
the goal of completion together in a positive manner. Some students did not choose to participate
right away, but some encouragement in the Zoom chat led them to sharing an idea or two. All in
all, I was pleased with the results of participation and happy that my students worked well
together on camera.
In math I had nearly the opposite experience from my Exponent Rules lessons. I honestly
thought the Quadratic Equation would be difficult for my students. I even did a poll at the
beginning of class asking if students recognized or remembered it. All students indicated that
they did not remember it and most acknowledged that this was their first time seeing it. I even
started to get worried that I would need to dedicate more time to the topic which would be
difficult since classes are cancelled next week and the following week is Spring Break. However,
this wasn’t the case at all. By the end of the class, students were confidently using the quadratic
equation to solve practice problems. They were even comfortable with the idea that sometimes
the solution remains in a plus/minus radical form. I am definitely proud of myself for presenting
a measurably successful lesson. The strengths of my lesson that contributed to this success
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included providing a color coded comparison of standard form and the quadratic equations on
every slide of my presentation as a continual reminder to students. I also took the time to pause
and explain the steps presented in the demonstration video. Finally, the learning task set students
up for success. The task asked students to solve equations and choose their answer from a bank
of options. I think being able to match their solution to a provided option gave students
confidence in their answers and helped them understand the different forms quadratic solutions
can come in. I’m not sure I would say students are masters of the quadratic formula, but I am at
least confident that they will now recognize it and have more confidence with it when they have
to officially learn it in their math curriculum.
March 16th
The last edTPA recording went well as it could. I am mostly happy to be done with this phase of
the project. In this class students participated well in a brainstorming activity. It got a slow start,
but took off once some examples started appearing on the slide. I then had students complete
their final response to the central focus question. I have not graded the assessments yet, but in
my first pass I did notice that not many students used the brainstorming examples as their
responses. But I don’t think this means the brainstorming activity wasn’t helpful. It just wasn’t
helpful in the primary way I intended. I do think it still provided an opportunity to build
confidence and reactivate knowledge before students were asked to perform in an assessment. I
got plenty of responses from students. More students completed the assessment than I originally
thought would do so within the time limit of the class. To prepare my students for this
assessment I made sure we were using a rephrasing of a question we have already practiced with
because it is related to the central focus of the unit. I also made sure to include an outline for
students to follow in the form of a checklist for success. I have noticed throughout my lessons
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that providing this checklist has dramatically increased the quality and quantity of student
responses in class. It is a practice I see value in continuing into my teaching practice.
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APPENDIX E
Math Classroom Observations

Action Research Notes: M 2/2/21 and 2/3/21
Absolute Value Unit
• Diverse Texts (I’m not sure if these count)
o Khan Academy for further information
• Scaffolding
o Activating prior knowledge
▪ Vocabulary reminders
▪ Definitions
▪ Put into context with tie-in to Order of Operations
o Preview of video
• Civic Literacy
• Other
o Agenda on opening slide - good
o “Send at least one answer my way” - good engagement strategy
o Good written and verbal description of how to simplify abs value
o Use of annotation pen – good

Action Research Notes: M 2/9/21 and 2/10/21
Absolute Value (day 2)
1 solution and no solution equations
• Diverse Texts (I’m not sure if these count)
o Didn’t see this
• Scaffolding
o Good abs value equation graphic
o Provided and then modified the simplified step to solve abs val eqs.
o Checked for understanding throughout the lesson
o Good preview of lesson
o Clear instructions throughout lesson, good pacing
o The “I do, we do, you do” model -- might want to explore the “we do” a bit more
• Civic Literacy
o Didn’t see this
• Other
o Wondering if you can incorporate more opportunities for student to do the
explaining and justifying

Action Research Notes: M 2/16/21 and 2/17/21
Exponent Rules #1 - 5
• Diverse Texts (I’m not sure if these count)
o DIdn’t see this
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•
•
•

Scaffolding
o Graphic organizer for notes provided
o Consistent use of math vocabulary and definitions
Civic Literacy
o Didn’t see this
Other
o Bell RInger included on 2/17/21
o Very clear checks for students who need additional time
o Good balance of building knowledge as a team vs. delivering knowledge
o Occasionally asking students to justify/explain their answer
o Occasionally asking students if they agree with the answer given
o Consider challenging students to point out places where “other” students might
make a mistake - this would be good if students seem to know the material and
need a challenge.

Action Research Notes: M 2/23/21
Exponent Rules (day 2)
• Diverse Texts (I’m not sure if these count)
o Did not see this
• Scaffolding
o Provided a video to explain the new rules
o Gave a preview of the video
o Paused during the video to restate the concept and give students time to write
o Provided the exponent rules along side the practice problems so students could
reference them
• Civic Literacy
o Did not see this
• Other
o Consider anticipating and pointing out common misunderstandings in applying
the rules
o Consider allowing students to choose between difficulty levels in the practice
work as an option to assigning problems

Action Research Notes: M 3/2/21 and 3/3/21
Exponent Rules (day 3)
• Diverse Texts (I’m not sure if these count)
o Did not see this
• Scaffolding
o Frequent referral to rules verbally and in writing
o Good choice of examples to illustrate a wide range of rule situations
o Consider providing the mathematical definition of a simplified power
• Civic Literacy
o Did not see this
• Other
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o Consider asking a follow up question to “which rule should I use next”
o Look for opportunities to ask students to justify their thinking
o Good move allowing students to follow their own order of applying the rules using the product rule next vs negative exponent rule next
o Lots of checking in today - “taking a temperature”, “polling the room”
o Nice starting question - which rule(s) make most/least sense
o Consider explicitly stating your thought process - justify your own reasoning

Action Research Notes: M 3/9/21 and 3/10/21
Quadratic Formula
• Diverse Texts (I’m not sure if these count)
o Did not see this
• Scaffolding
o Lots of definitions provided today
o Video - paused and restated what was being discussed
• Civic Literacy
o Did not see this
• Other
o Consider giving “not” examples
▪ What is not an equation in standard form
▪ How to not simplify the values in the quadratic formula
o Consider asking “how do you know…” questions to reveal soft spots in the
student’s understanding
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APPENDIX F
Social Studies Classroom Observations

Action Research Notes: SS 2/2/21
SS Communication Technology Unit
How has it changed the way information is shared?
• Diverse Texts (I’m not sure if these count)
o Pony Express advertisement
o Picture with caption + Library of Congress link for further exploration
• Scaffolding
o Written and verbal reminder of primary source analysis
o Giving hints rather than answers to students
o Demonstrated how to comment
o Provided alternative definitions as you read the material, explained the questions
o Created ties back to the student’s world - Amazon example
• Civic Literacy
• Other
o Good acknowledgement of student responses
o Provided gentle redirection
o Class structure - you let students know your expectations
▪ “2 more minutes of undistracted typing time”
▪ Class announcements
▪ Good explanation of what was different about today’s class - my presence

Action Research Notes: SS 2/9/21
SS Communication Technology Unit
Telegraph
• Diverse Texts (I’m not sure if these count)
o I don’t think I saw this??
• Scaffolding
o Quick review of last week and preview of how this week’s lesson would be a
continuation
o Repeated checking for understanding
o Defining words as you go through the lesson
o Good examples and a variety of visual aides
• Civic Literacy
• Other
o Consider asking other students if they agree or disagree with the answer just given
by a student before you respond.

Action Research Notes: SS 2/16/21
SS Communication Technology Unit
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Radio
• Diverse Texts (I’m not sure if these count)
o Didn’t see this
• Scaffolding
o Concise review of previous 2 lessons
o Demonstrated & verbalized how to add a comment (again)
o Included both verbal and written instructions
• Civic Literacy
o Didn’t see this
• Other
o What is the key activity of the lesson? Is is completing the form or answering the
end-of-lesson question?
o How do you know you’ve taught the lesson?
o Can you tell if the students’ skills are improving?

Action Research Notes: SS 2/23/21
SS Communication Technology Unit
Television
• Diverse Texts (I’m not sure if these count)
o Did not observe this
• Scaffolding
o Check list provided
o Sentence starters provided
o Reminders to students on how to add a comment, post assignment to Edmodo
• Civic Literacy
o Did not observe this
• Other
o Asking students to read - students seemed very engaged
o Correcting a student mispronunciation mid-sentence vs. teacher correctly using
the word in the excerpt recap?
o Power of a “non-answer” like a “non-example” in the Frayer model template.

Action Research Notes: SS 3/2/21
SS Communication Technology Unit
Internet
• Diverse Texts (I’m not sure if these count)
o Did not observe this
• Scaffolding
o Referred back to last lesson and how information presented on the slide can be
used to support answer
o Checklist for success!
o Reminder: how to add a comment both verbally and in action
o Assignment presented with both verbal and written instructions
• Civic Literacy
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•

o
Other
o
o
o
o
o
o
o
o

Did not observe this
Opening question provided this time
Students given think time
Learning target clearly stated
Students read aloud passages with teacher re-stating/explaining after each reading
After explaining the lesson, consider asking for understanding “any questions?”
Possibly the instruction to send private chat if help needed is enough though
New skill for students: comment on another student’s post
Exit ticket question provided today

Action Research Notes: SS 3/9/21
SS Communication Technology Unit
Internet
• Diverse Texts
o List of communication technology text set provided
o Text set was diverse in style and reading level
o Text set was from around the world
• Scaffolding
o Lots of reminders given to students (how to do…)
o Overview of the day’s lesson provided
o Written instructions as well verbal provided
o Learning target stated explicitly and provided in writing
o Graphic organizer provided for students to use
o Instructor modeled use of graphic organizer
• Civic Literacy
o Did not observe this
• Other
o Instructor really thought through the process of breaking students into small
groups with their own organizer docs to work on
o Solid wrap-up discussion

Action Research Notes: SS 3/16/21
SS Communication Technology Unit
Wrap-up Lesson - Answer the big question
• Diverse Texts (I’m not sure if these count)
o Did not observe this
• Scaffolding
o Learning target explicitly stated verbally and in writing
o Clear, concise instructions given
o Graphic Organizer provided for brainstorming
o Group Brainstorm first
o Time allowed for Private Think Time
o Rubric provided for finished product
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•
•

Civic Literacy
o Did not observe this
Other
o Allowed students to participate in writing and verbally (brainstorming)
o Allowed students to handwrite the final paragraph if typing is difficult
o Checked for understanding after instructions were given
o Early finisher activity provided
o Made use of the class structure which has been in place since the start of the class
▪ Continuing with the google slides
▪ Links provided in the chat
▪ Turning paragraph in to Edmodo
▪ Connecting students to the theme of the unit
▪ Letting students know how they have been building the ability to address
the final question

